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Abstract

Education opens to new possibilities from the focused ethnographic research, approached in this article, from a look at the use and
conceptualization of the modern technique of videography. With the purpose of approaching focused ethnography from the bibliographical
review in the field of research, this review article was carried out based on a bermenentic-qualitative work from the documentary
reconstruction, thematization, analysis and conceptualization. The research allowed an approach to the academic production of focused
ethnography, and to some ontological and epistemological considerations. Finally, the methodological construction of focused ethnography
and the videographic analysis of food practices in the school restaurant showed the relevance of capturing still images of social dynamics
Jor its study. 1t is concluded that the use of the method is advantageous and makes it possible to understand everyday life, its interrelations
and meanings thanks fo these modern research techniques.
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Introduction

Qualitative ethnographic research has been one of the ways of approaching the object of study from
Anthropology (Hammersley & Atkinson, 1994; Malinowski, 1986; Radcliffe-Brown, 1921); its foundation
has been sustained for years, but from the end of the twentieth century to the present another way of doing
ethnography grounded in the field of sociology of the German tradition is recognized, and it is called
focused (Knoblauch, 2001; 2005; Schnettler & Knoblauch, 2007). This type of ethnography in the field of
knowledge has focused on studying and understanding social phenomena from a focused perspective and
in "thematic areas" (Oester, 2007, p. 12) or "specific theme" (Chopra, 2020, p. 211), providing modern
tools for research in education. The German sociologist Hubert Knoblauch advocated this type of
methodology and called it focused ethnography or focused ethnographies; it is also known as thematic
ethnography, research-specific ethnography, or postmodern ethnography (Marcus & Cushman, 1998).

Focused ethnographic studies use modern tools that identify ethnographic practices described and applied
with new technologies, such as video recordings or videography (Schnettler & Baer, 2009; Schnettler et al.,
2012; Knoblauch, 2005). This technique allows the researcher to focus on the object of study in order to
capture and analyze social interaction in a more precise and detailed way. This new investigative perspective
moves away from a traditional ethnographic process in that the researcher recognizes the object of study,
but reduces the time of his immersion in culture.

In this sense, the interest is to show the focused ethnography after a review of the literature on this type of
research. To achieve this, an approach is made from the categories related to the same research practice of
this type of ethnography and research carried out in different fields of knowledge, including education and
nutrition (Pelto, 1988; Lalli, 2017; Burton et al., 2019; Pelto, 2020; Ribar et al., 2021; Darmody, 2023), in
health (Venzon Cruz & Higginbottom, 2013; Higginbottom et al., 2013; Stahlke Wall, 2015). In addition,
the transition from traditional ethnography to focused or focused ethnographic ethnography is identified;
Some ontological and epistemological considerations of focused ethnographic research are recognized and
an approach is made to the constructions of the research horizon, specifically with respect to the modern
technique of videography. Although emphasis is placed on educational research, focused ethnography can
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be applied in different environments, such as everyday life, to explore cultural aspects of the object of study.
At the same time, it is recognized that focused ethnographic research is far from being considered a panacea
for qualitative research; on the other hand, it is a legitimate and respectable instrument in the field of
ethnographic research due to the possibility it offers to approach the object of study from the perspective
of the researcher, his expertise and knowledge in the field investigated.

The authors Edwards and Torres (2012) conducted an analysis of school practices from the perspective of
focused ethnography; their research focused on the way teachers interact with students and how this
influences learning. Among the results, he highlighted the importance of establishing a relationship of trust
and mutual respect in the classroom, as well as the need to adapt pedagogical strategies to the individual
needs of students. The study on Childhoods in the Educational Park: An Ethnography Focused on Children in the
Municipality of El Santuario, Antioguia, by Sharira Leal Matta (2018) accounts for the contemporary dynamics
in this context at the same time that ethnography allowed the exposure of polymorphous and pedagogical
spaces that operate in educational contexts. In this sense, in the German context, the study of school
practices carried out by Kabel et al. (2021), who carried out ethnographic research focused on the field of
foreign language teaching in primary schools in Germany. Through observation and in-depth interviews,
they explored the pedagogical strategies used by teachers and how they influenced the development of
students' language skills. The results underlined the importance of adopting communicative and
participatory approaches to promote language acquisition effectively.

Other research that has carried out ethnographies focused on the field of sociology and education focused
on understanding the interaction between social actors, how they establish and maintain different forms of
power and hierarchies in school structures. In addition, the influence of sociocultural and economic
contexts on practices within educational settings has been explored. In the Anglo-Saxon context, Smith
(1987, as cited in Murillo & Martinez-Garrido, 2010, p. 5) conducted a pioneering study using focused
ethnography to investigate sociological relationships within the educational context. In his research, Smith
aimed to understand how social dynamics influenced the academic performance of marginalized students
in a multicultural school. He identified several sociological factors—teacher-student interactions, peer
relationships, and parental involvement—that influence the shaping of these students' educational
experiences. Years later, Fox et al. (2021) examined power dynamics and socioeconomic relationships in a
U.S. public school, and identified how students' socioeconomic status influenced their daily interactions
and the educational opportunities they had access to.

Other studies demonstrate the importance of ethnography focused on the field of education and nutrition,
as they focused on understanding THEIR food and power relationships. The study by Izumi et al. (2020)
explored the factors that minimize lunch waste in Tokyo elementary schools and how such factors can be
modified and applied in American schools; the study design was focused ethnographic and included
interviews, participant observation, and desk review. The results identified how schools can adapt different
strategies, such as offering flexible portion sizes and measuring food scraps, thereby giving schoolchildren
a meaningful opportunity to solve the problem. In the German context, the compilation study by Blaschke
(2012) stands out, who carried out research in the field of primary education analyzing the daily life of three
schools in Berlin to identify the formative nature through the ethnographic approach, with brief stays in
the field and documented through video, which allowed him to have more detailed results in the research.
While in the study by Wagner-Willi (2004) on the performativity of ritualized practices in school, with the
help of videography, the interactions of social situations are analyzed to evidence the multidimensionality
of the actors in institutional spaces of experience.

The approach to the research discussed above shows the relevance and usefulness of ethnography focused
on the educational field. However, there are still challenges in its conceptualization and application, as well
as in the adaptation of data collection techniques such as videography to modern educational environments.
That is why an approach to this topic is sought from the conceptualization and use of focused ethnography.
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Methodology

?The literature whose approach to the object of study is hermeneutical, qualitative, reconstructive and
documentary is reviewed. The time cut made in the search for the texts covered the last decades of the
twentieth century to the current year of the twenty-first century; It focused on the selection of qualitative
research based on focused ethnographic research using search descriptors such as ethnography, focused
ethnography, education, health and nutrition, both in Spanish and in other languages (English and German).
Indexed journals were consulted through databases such as Pubmed, EbscoHost, Redalyc, Eric, Scielo,
Journal, Scopus and Dialnet, retrieved online or in repositories of different local institutions such as the
Pontifical Bolivarian University, the University of Antioquia and the San Buenaventura University. The
systematic tracking of the search yielded 55 focused ethnographic investigations, of which 23 were selected,
according to the qualitative interest and the field of study described, to constitute the documentary corpus.
In this sense, the construction of the documentary archive is transformed into the working material of the
research, which is then organized into categories of search and analysis by theme, systematized and
conceptualized in the educational context.

The thematization of the material is done first by identifying its similarities after careful reading, with the
purpose of understanding what has been read and then choosing the key words for the categorical matrix.

Results

Based on the pre-established criteria for the selection and survey of research material, the trend of
qualitative research in focused ethnography (10), sociological hermeneutics (1) and multifocal ethnography
(1) is identified; The study between 2005 and 2020 is dominated by an interest in researching ethnography
focused on the field of sociology and its relationship with other disciplines in applied research in education,
health and nutrition. It is evident that studies on focused ethnography are greater on the European
continent, specifically in Germany. While in the American continent they predominate in Canada, the
United States, Mexico and Colombia (Table 1); Australia has focused on focused ethnographic studies with
less representativeness.

Table 1. Research in the Field of Focused Ethnography

Category(s) | Country | Year | Author(s) Method
(Hammersley & I
Anthropology Barcelona 1994 Atkinson, 1994) Qualitative research
. . Multilocal Qualitative Research-
Sociology Mexico 2001 | (George, 2001) Ethnography
Sociology Germany 2001 | (Knoblauch, 2001) Focused Ethnography
Sociology Germany 2002 | (Knoblauch, 2002) Qualitative —research  Focused
ethnography
Sociology Germany 2002 | (Knoblauch, 2004) Qualitative research videography
Sociology Germany 2005 | (Knoblauch, 2005) Focused Ethnography
Social Switzerland | 2007 | (Oester, 2007) Qualitative research Focused
Anthropology ethnography
Sociology Germany 2010 gO{?Bblauch & Tuma, Focused Ethnography
. Germany I
Sociology (Berlin) 2011 | (Scheffer & Meyer, 2011) | Qualitative research
. i (Knoblauch & Schnettler, | Qualitative research Focused
Sociology Germany 2012 2012) ethnography
. (Venzon Cruz & | Qualitative research Focused
Public health Canada 2013 Higginbottom, 2013) ethnography
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Public health Canada 2013 (Higginbottom et  al., | Qualitative research Focused
2013) ethnography
Sociology Canada 2015 | (Stahlke Wall, 2015) Sﬁiﬂ:;;iy rescarch - Focused
Sociology Colombia | 2015 | (Cabtera, 2015) Qualitative rescarch  Focused
ethnography
. . Qualitative-hermeneutical
Sociology Gefmany 2017 | (Reichertz, 2017) sociqlogical research
Medicine United 2020 | (Chopra, 2020) Qualitative research Focused
States ethnography
Public health | Japan 2020 | (Lzumi et al., 2020) Qualitative research - Focused
ethnography
Social sciences | Malaga 2020 | (Cotan, 2020) Ethnographic method
Education Australia | 2021 | (Kapofu, 2021) gﬁiﬂ:ﬁ;} rescarch - Focused
Public health Colombia 2022 | (Varela & Méndez, 2022) Qualitative  Research-Focused
Ethnography
Nutrition Ireland 2023 | (Darmody, 2023) Ethnography
. . e Qualitative ~ Research-Focused
Public health Australia 2023 | (Trundle & Phillips, 2023) Ethnography- Review

Source: The table is prepared by the author based on the information collected duting the research.
Discussion

The article aims to group the results of the research into three sections. The first of them focuses on
ethnographic research and the transition to ethnography focused or focused from sociology. It addresses
how this perspective arises in the context of research and explores the elements that give it essence and
foundations. In a second section, the ontological and epistemological considerations that are taken into
account in the research of focused ethnography are analyzed. It deepens the understanding of these
perspectives and how they influence the approach and results of the research. Finally, in the third section,
a grouping of the tools that characterize focused ethnography is made, with special emphasis on video
analysis. It reflects on how these tools contribute to the analysis of everyday reality from a focused
ethnographic perspective and how they are integrated into research. This paper seeks to provide a broad
view of the grouping of research results through these three sections that allow us to understand the
methodological horizon in the scope of the research.

From traditional ethnographic research to focused ethnographic research

The different forms of research in the field of study are explored, especially qualitative ethnographic
research. The proposal of focused ethnographic research is outlined as a methodological horizon to
approach the object of study with sociological foundations. Far from traditional ethnography, it examines
how this new approach can take up traditional methodological issues and at the same time distance itself
by providing modern perspectives with the application of videography.

Traditional ethnography has made it possible to approach knowledge at the same time as positivist
traditions, but it moved away from them by carrying out qualitative research. For example, ethnography
with a historical emphasis has been considered by Hammersley and Atkinson (1994) as a method of social
research (p. 7), and should be oriented towards three approaches: recording cultural knowledge, research
on patterns of interaction, or holistic analysis of societies in the field of anthropology (Hammersley and
Atkinson, 1994, pp. 9-30). While George (2001) gives careful observation the relevance of the ethnographic
process oriented towards the everyday (p. 113).
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Since the 1950s, ethnographic research in the school context has gained meaning and interest when it is
addressed at the First Conference of Anthropologists and Educators (Bernal, 2002), where four lines of
research in school ethnography are defined: culture and personality, analysis between school and social
environment, micro-ethnographies and ethnographies focused on the temporal and spatial structures of
school organization (Barrio, 1995). In this sense, school ethnography focuses its gaze on the educational
context: relationships, subjects, dynamics and institutions around an object of study established in the
research. In addition, it allows for an in-depth understanding of students' representations in their daily lives
and the construction of knowledge from the interaction between the researcher and the researched through
processes of observation, reflection, and construction of meaning in the educational context (Varela &
Méndez, 2022), taking into account the functionality of research phenomena associated with limited
elements in specific contexts. These approaches and positions have been oriented from the discipline of
anthropology (Wilcox, 1993, p. 95) and cultural and social anthropology (Cotan, 2020).

Throughout the 1970s, other ways of doing ethnography were opened, supported by the experiences and
theoretical foundations of the field of sociology. According to the German Hubert Knoblauch (2005),
focused ethnography complements traditional ethnography rather than opposing it, since it shows that
concerns about specific problems are no longer focused on long "petiods of time but on shorter times" (p.
125). This type of sociological ethnography arises from the gaze of experts towards contemporary research,
and its different debates arose around the proposal of the German sociologist Hubert Knoblauch. This
sociological ethnography was conceived by other scholars as a postmodern ethnography (Marcus &
Cushman, 1998, p. 125) or ethnography of seeing (Norris & Armstrong, 1999 as cited in Knoblauch, 2005),
by including the technique of videography to record and analyze stills. The technique that constituted the
possibility of recording data and its visualization allowed the field of observation to be expanded
(Knoblauch & Tuma, 2011; Knoblauch & Schnettler, 2012).

In videography analysis, understanding social interaction through the systematic observation of video
records, involves analyzing the details and patterns of behavior in the material with communicative actions
identified with the creation of the video score, which plays a central role in the interpretation, which gives
a meaning to the video during the analysis, since the score is not only the fixation of data, but also material
for analysis (Reichertz, 2017, p. 8). The analysis includes the careful selection of video material, the
transcription of the dialogues and actions that occur in the recordings and the identification of recurring
patterns or themes; this analysis is characterized by a strong focus on setting (IKnoblauch et al., 2008, p. 3) and
on making natural environments visible (Knoblauch, 2012, p. 252).

Ethnographic research of a sociological nature focuses on the object of study, taking into account that the
researcher cannot be inexperienced in it or in the technique addressed in the research, since knowledge is
required on the part of the researcher. Focused school ethnography allows the approach to the school
context for the understanding of the dynamics of the reality of daily life. This synergy between school
ethnography and the possibility of seeing the object of study opens a non-linear horizon, but a circular one,
in which its own characteristics make it possible to apply it in qualitative research:

1566


https://ecohumanism.co.uk/joe/ecohumanism
https://doi.org/10.62754/joe.v3i5.6472

Journal of Ecohumanism
2024
Volume: 3, No: 5, pp. 1562 — 1574
ISSN: 2752-6798 (Print) | ISSN 2752-6801 (Online)
https://ecohumanism.co.uk/joe/ecohumanism
DOI: https://doi.org/10.62754/joe.v3i5.6472
Figure 1. Methodological Horizon of Focused School Ethnographic Research
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Source: Adapted from "Focused Ethnography" by H. Knoblauch, 2005, Forum: Qualitative Sozialforschung, 6(3), 1-14
(https:/ /doi.org/10.17169/£qs-6.3.20). Copyright 2005 by Forum: Qualitative Sozialforschung; "Fokussierte Ethnografie:
Moglichkeiten und Grenzen in der Schulforschung [Focused Ethnography: Possibilities and Limits in School Research]" by K.
Oester, 2007, Ph-akzente,  (2), 12-16  (https://forum-nmg.ch/globalassets/phzh.ch/ueber-uns/ph-akzente/2-
2007 /koe_phakzente07-2.pdf). Copytight 2007 Ph-akzente. In original language Spanish

The methodological horizon of focused ethnography is based on the proposal of steps and techniques used
(Figure 1) based on the sociological approaches of Knoblauch (2005) and Oester (2007) for the
investigation of the object of study. Knoblauch (2005) argues that, in order to understand a culture in its
entirety, the fundamental elements to be taken into account are, in the first instance, the observation of the
actions and social interactions that take place in the specific context of study. Rather than focusing on
abstract social structures, Knoblauch (2005) advocates detailed attention to the daily lives of people in the
camp. A second element is the thematic approach, as this includes the identification and study of the central
theme or themes that are relevant to the community or study group. These issues can range from specific
cultural practices to social or economic issues that affect the people around them. The third key element is
direct observation of actions, interactions, and contexts, as they provide a deeper understanding. A fourth
element is audio and video recording to capture details that might be lost in the researcher's memory, as
well as analyze and reinterpret specific situations and events after data collection.

Finally, the author refers to two last elements that differentiate focused ethnography from traditional
ethnography: the shorter permanence in time and the rigor in the analysis of the data obtained with
videography. This field research method is based on visual (audio) recordings of real sitnations in situ obtained
during short-term fieldwork as opposed to long field stays in foreign cultures, as in classical ethnography.
In the words of Knoblauch (2005), "focused ethnography focuses on the extensive analysis of data from
material obtained by videography with a selective affinity" (p. 10).

One of the pertinent considerations for conducting ethnographies is knowledge in the field under
investigation and in the object of study; the availability and participation of a trained researcher who has
conducted this type of research or is familiar with the method is invaluable (Chopra, 2020, p. 211). Also,
include observers with finesse in your observations or take into account the selection of observers in
important aspects that have been thought of in the research and add depth to the observations. For
sociology, ethnography is seen as an expression of different turns: the interpretative turn, the performative
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turn, and the practical turn; nowadays, the coercive nature and the situation of sociability receive special
attention, among them, socializing spaces such as school, and serve as a broad environment that transports
all expetience to the field (Scheffer & Meyer, 2011, p. 3).

Ontological and Epistemological Considerations for Focused Ethnographic Research

This reflexibility of the object of study is carried out from a pedagogical perspective focused on the
observation of the field, which allows a deeper and enriching analysis of this discipline. Focused
ethnography is a qualitative research methodology that allows us to delve into the understanding of social
realities that are related to phenomena in different fields of knowledge. The researcher carefully selects a
topic of interest and immerses himself in the field to collect data, which may include participant
observations, videography, interviews, and document analysis, among others. This data is analyzed in detail
to understand the complexities and dynamics of the topic of study in the specific context of the community.
In the studies addressed, its application in the field of education and health has been evidenced (Izumi et
al., 2020). The rise of focused ethnography has been in recent years to understand and analyze this focused
social reality from an ontological and epistemological perspective.

The ontological consideration unfolds in the same way as in the ethnographic method when reflexively
addressing the conditions of possibility of the phenomenon studied. This ontological form is conceived
from the reflexibility of the object of study without directing it to a single end or reality, but by
understanding it as a horizon open to the question of its essence. The process of reflexivity is therefore
necessary to understand it as an action that unfolds the interpretation of the object of study in various
possible ways and does not close them. Reflexibility allows for a deeper and more detailed view of a
particular aspect of a culture, which can be useful for solving specific problems or generating knowledge
on specific topics. The sociocultural context is analyzed from different angles that the researcher or
ethnographer himself can carry out.

Epistemological consideration is understood from its relationship with knowledge for the analysis oriented
to an object of study from its knowledge; in this sense, it is based on philosophy and supports the use of
focused or focused methodology, the way to approach that object of study and how the derived knowledge
is recognized. In focused ethnography, the researcher "places detailed emphasis on being an observer of
the field" (Knoblauch, 2005, p. 9); The expertise of this observer on the object under investigation allows
for greater focus. On the other hand, in traditional ethnographic research, the researcher remains immersed
for a longer period, unlike focused research, and in this way collects the data and analyzes them after
observing, making video recordings or recording interviews that "are collected using modern recording
methods in the foreground" (Knoblauch, 2005, p. 9).

In accordance with the look given to the phenomena of culture and the interactions between subjects, times
and spaces, the focused ethnographic study inaugurates a modern methodological horizon in that it collects
issues of traditional ethnography, but proposes other techniques that complement its practical aspects
aimed at the design of a qualitative research. The approach to the object of study is from a pedagogical
perspective, understanding pedagogy as a field of modern knowledge with a formative intention (Runge &
Mufioz, 2005, p. 4) that focuses on the specific details naturalized in institutionalized spaces, and that have
their own meaning in the interaction and interdependence that are understood in their social essence and
allow from research to make visible pedagogical times and spaces, in order to obtain a reality in which the
argumentation of analyzed situations is structured.

Constructions on the Horizon of Research and 1 ideography

In the field of sociological research, videography has emerged as a powerful tool that allows the realization
of focused or focused ethnography. In this third section, we will explore how this tool is based on
ethnography and how the researcher plays a fundamental role in the focus of analysis. It is important to
understand the role of the ethnographer and its connection with videography in order to achieve research
with the use of modern techniques.
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Videography is a modern technique that offers the possibility of observing interaction and communication
in various natural environments through the use of the camera that captures social situations and facilitates
their reconstruction after the revisualization of the recorded material. The analysis of video interactions is
based on sequentiality, a central category of video analysis. On the other hand, there is also video
hermeneutics, that is, the interpretation of images, facial expressions, posture, gestures, sounds and
behaviors.

Focused ethnographic research applies modern techniques for obtaining qualitative data and new ways of
approaching the object of study, for example, from anthropological or sociological positions. Although
ethnography in this direction departs from the anthropological field, the latter is not excluded because it is
the foundation of traditional ethnography (Geertz, 2003, p. 20) that allows us to understand a social
phenomenon, a practice or a behavior. In this sense, from sociological positions, focused ethnography
(Knoblauch, 2001, p. 125) distances itself from its purpose as an object of study by delving into the subject
and understanding how it is affected by these forms of socialization and their interactions (Simmel, 2012)
and interdependencies (Elias, 1989; 1990).

Focused sociological ethnography, proposed by sociologist Hubert Knoblauch (2005), is used in
differentiated and applied research in contemporary societies. The applicability of an alternative approach
but based on traditional ethnographic research, reduces the estimated time for its execution and strengthens
the procedures and the application of modern techniques in a field of study that aims to maintain the quality
of the research itself and the rigor in its analysis. Focused ethnography preserves the natural essence of
ethnography (Stahlke Wall, 2015, p. 3), but in it time is viewed as another consideration in the construction
of the research horizon.

The meaning of research is considered another of the constructions supported by a new look of the
researcher who focuses on the object of study with a reflexive intention, understanding by this reflexivity
the sensitivity about the ways in which the researcher witnesses in the research scenario the data collected
and those data a priori of the assumptions that have shaped the analysis of them (Hammersley and Atkinson,
1995; Murphy et al., 1998).

Figure 2. Graphic on Videography
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Source: Adapted from "Focused Ethnography" by H. Knoblauch, 2005, Forum: Qualitative Sogialforschung, 6(3), 1-14
(https:/ /doi.org/10.17169/£qs-6.3.20). Copyright 2005 by Forum: Qualitative Sozialforschung; "Powerpoint-Prisentationen: Neue
Formen der gesellschaftlichen Kommunikation von Wissen [Powerpoint Presentations: New Forms of Social Communication of
Knowledge]" by B. Schnettler & H. Knoblauch, 2007. Copyright 2007 by UVK. In original language Spanish

Videography is approached from the horizon of the ethnographic dimension based on three focuses of
analysis. The first focus focuses on the sequential analysis of the data recorded by both the camera and the
researcher in a synchronized manner. In this analysis, the study of performance, prosody and their
simultaneity (Knoblauch & Schnettler, 2012) stands out. In addition, the "orchestration" of these elements
(Schnettler et al., 2012), which is the core of the video analysis, was considered. Knoblauch has used the
term "orchestration” to refer to the process of organizing and analyzing the different visual and auditory
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elements in a video, their narrative and aesthetics visually appealing and effective for the researcher and
their object of study, which make up the center of the video analysis. In the performance she focuses on
the ways to arrange or position the body, its postures and forms; prosodic is identified in the observation
of communicative signals of speech such as gestures and gestures; simultaneity as the repetition of previous
body movements that are captured and analyzed in videography.

The second focus is called znteraction analysis, which focuses on the actions and manifestations that occur
during the encounters and scenes of the video (Knoblauch et al,, 2014). The main objective was to
understand the recorded interaction, as well as the context in which it takes place in a systematic way. For
this step of the analysis, the exact sequential organization of a complex segment of interactions is
painstakingly reconstructed. In addition, interaction plays a critical role in understanding the social dynamics
that unfold in the encounters and scenes captured in the video. Following the approaches of Knoblauch
and his team of collaborators, the analysis of interaction focuses on the actions and manifestations that take
place in these visual contexts. It is about examining not only what is said, but also the gestures, looks and
body expressions that are displayed during interactions. In this way, the complexity of human relationships
and how meanings are constructed through non-verbal communication can be revealed. With videography,
the attentive look at the interaction allows us to capture the subtleties that often go unnoticed in other
forms of social research, which provides a more complete vision of social reality.

Finally, the third focus is interpretive analysis, which aims to reconstruct the meaning of actions and their
importance. The "typicality" of actions is verified, a fundamental concept in the theory proposed by
Knoblauch and Tuma (2011; 2017). According to these authors, typicality refers to the way in which actions
are repeated and become recognizable patterns in different contexts. That is, the actions observed in the
videos are not merely isolated events, but are framed within a larger structure of meaning. As people
interact, typicality is captured and recorded iz situ, symbolic representations are generated, and a visual
language recorded on video is constructed.

Next, the videographic analysis is carried out (Knoblauch, 2005) with the selection of frames, emphasizing
the identification of the data record of a situation recorded in the school at the entrance to the school
restaurant. This experience was carried out during the research project in an educational institution in the
District of Guadalajara, with the systematization of four frames in Figure 3 that reconstruct the
videography for the sequential analysis of the moment before feeding. The sequential analysis, with the use
of videography in the context of the specific research project, is carried out with the aim of generating
relevant ideas and knowledge about the eating behavior of schoolchildren, identifying aspects of interest in
performance, prosodic and simultaneity in the movements of the observed school subjects.

Figure 3. Videography of the Moment Before Entering the School Restaurant

>

In the interaction analysis, the ordering behaviors of the subjects allow us to identify the actors involved
and the interaction between teacher and student: in the third frame, the teacher shows a signal of order
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when a new student enters; likewise, the student-student interaction, as shown in the fourth frame; the
reinforced action between peers to the ordering of the rows and the location of the student who entered
later. The interpretative analysis focuses on the movements, turns and sequences that evidence the
behaviours of the subjects in a school food space-time that has been internalised and is part of a daily school
life. The events observed in the frames are understood as an interweaving of different threads of activity in
their observation and analysis. The complementarity of videography with another empirical method such
as the interview allows "two types of selectivity" to be recognized, so that the lines of activity in the
interaction process can be analyzed, at this point a comparison must be made with audio recordings and
observations" (Dinkelaker, 2010, p. 92).

The researcher in his role as ethnographer can make the necessary approaches to these recorded data, while,
as a researcher or as part of a group of researchers, he records the dynamics 7 situ, research subjects and
context in which they develop. All this acts in an orchestrated way including all the details that are
characteristic for video analysis, its visualization and revisualization as many times as the research deems
necessary.

Conclusions

Although the history of research has been fundamentally classified according to the object of study and the
way in which the researcher approaches it, in the case of traditional ethnography based on anthropological
positions, it is useful to distinguish another type of ethnography from sociology, which presents a
transformation in its research practices as it moves from traditional anthropological ethnography to account
for the new Modern ways of investigating focused school ethnography. The distinction between traditional
ethnography and focused ethnography is useful because it allows the object of study to be approached and
understood from a research structure adapted to contemporary problems and with the use of modern
techniques including videography.

Ethnography from the field of sociology opens up new possibilities for ethnographic research by distancing
itself from the traditional ethnographies that have been founded from the field of anthropology; these new
ways of researching allow a look from social phenomena or problems as proposed by the sociologist Hubert
Knoublauch, mentor of this other way of researching from ethnography. In this same sense, the
transformation of ethnography research from focused or focused ethnography allows us to account for the
possibility of carrying out studies taking into account the expertise of the researcher or research group in
the object of study; This prior knowledge is an important aspect when choosing it, since familiarity with
the object of study and expertise reduce the duration of the subsequent analysis of the data and facilitate
the process of seeing and understanding the phenomenon addressed.

At present we could distinguish epistemic and ontological approaches faithful to sociology; Although
interpretative approaches are more sensitive from the point of view of focused ethnography, by taking an
epistemic turn from the methodological point of view to approach the object of study with a process of
reflexibility, it is understood not as a single reality with a single purpose, but based on a broader analysis in
the socio-historical and cultural context. For this reason, it is focused on culture as an epistemic category
of research.

Finally, it is understood how focused ethnography is a methodology or methodological horizon that
rigorously preserves the object of study and the changing conditions with respect to traditional
ethnography. It is applied with the intention to generate adequate knowledge and problematize issues in
education such as the same relationship between the object of study and the historical and cultural context
in everyday school life. In the same way, it is necessary to value that the videography tool allows a
phenomenon studied to be recreated with the analysis of images or frames; This possibility helps in
ethnographic research processes by allowing the re-visualization of recordings, because the analysis of data
in ethnography is one of the facts most related to the researchet's vision, perceptions and/or actions of the
study participants.
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Currently, the practice of modern techniques such as videography has benefited as a familiarity in the
actions of the research subjects is recognized. Moments of their daily life are captured with recording
devices that are installed in different inhabited spaces. The subjects regularly live with personal technological
devices and the camera is one of them. In this article, we have tried to show how video data can be examined
in its synchronous state and with a dimension based on methodological principles derived from video
analysis and video hermeneutics; These approaches preferably use natural data from social situations and
select them from a detailed sequential analysis. Thus, it can be imagined that translating and directing
attention are actions of a modern recording ritual to place the individual at the center of attention with
forms of presentation that order social behavior and establish an everyday vision of the world.

Conflict of Interest Statement
The author declares that she has no conflict of interest.

References

Armstrong, G, & Norris, C. (1999). The Maximum Surveillance Society . Routledge.
https://doi.org/10.4324/9781003136439

Baer, A. & Schnettler, B. (2009). Towards an audiovisual qualitative methodology. Video as an instrument of social research.
In A. Merlino (Ed.), Qualitative Research in Social Sciences, Themes, Problems and Applications (pp. 1-38).
Cengaje Learning.

Barrio, J. M. (1995). The contribution of the social sciences to the Anthropology of Education. Complutense Journal of
Education, 6(1), 159—84. https://core.ac.uk/download/pdf/38821198.pdf

Bernal, A. (2002). Fifty years of Anthropology and Education 1950-2000. A Spindler Anthology. ESE, (3).
https://revistas.unav.edu/index.php/estudios-sobre-educacion/article/download/27384/ 22849/

Blaschke, G. (Ed.). (2012). Schule schnuppern. Eine videobasierte Studie zum Ubergang in die Grundschule [Sniffing the
school. A video-based study on the transition to elementary school]. Verlag Barbara Budrich.

Burton, W., Twiddy, M., Sahota, P., Brown, J., & Bryant, M. (2019). Participant engagement with a UK community-based
preschool childhood obesity prevention programme: a focused ethnography study. BMC Public Health volume,
19(1074), 2—14. https://doi.org/10.1186/512889-019-7410-0

Cabrera, L. B. (2015). Between activists, civil servants and industrialists. Application of ethnography—focused and
political—in governance scenarios. New Anthropology, XXVIII (83), 25—46.
https://www.redalyc.org/articulo.oa?id=15944800003

Chopra, V. (2020). Focused ethnography: a new tool to study diagnostic errors? [Focused Ethnography: A New Tool for
Studying Diagnostic Errors?7. Diagnosis (Berl), 7(3), 211-214. https://doi.org/10.1515/dx-2020-0009

Cotan, A. F. (2020). The ethnographic method as a construction of knowledge: a descriptive analysis of its use and
conceptualization in social sciences. Margins, Revista de Educacién de la Universidad de Mélaga, 1(1), 83—103.
https://doi.org/10.24310/mgnmar.v1i1.7241

Darmody, M. (2023). A kitchen at the heart of a school — an investigation into school meals in the Republic of Ireland . Irish
Educational Studies, 42(2), 165—181. https://doi.org/10.1080/03328315.2021.1929393

Dinkelaker, J. (2010). Simultane Sequentialitidt. Zur Verschriankungvon Aktivititsstrangen in Lehr-Lernveranstaltungen
und zu ihrerAnalyse [Simultaneous sequencing. On the intertwining of lines of activity in teaching-learning events
and its analysis7. In M. Krug, C. Moritz & M. Corsten, Videographie praktizieren (pp. 91-98). https://doi.org/
10.1007%2F978-3-531-92054-2_4

Edwards, A. & Torres, M. C. (2012). Exploring pedagogical practices in secondary schools through focused ethnography.
Journal of Educational Research, 40(3), 295-312.

Elfas, N. (1989). The process of civilization. Psychogenetic and sociogenetic research (Trans. R. Garcia Cotarelo). Fondo de
Cultura Econémica. https://ddooss.org/libros/Norbert_Elias.pdf

Elfas, N. (1990). Commitment and distancing. Essays on the Sociology of Knowledge (Trans. J. A. Alemany). Peninsula
Editions. https://circulosemiotico.files.wordpress.com/2016/06/ elias-n-compromiso-y-distanciamiento.pdf

Fox, E. L, Davis, C,, Downs, S. M., McLaren, R., & Fanzo, J. (2021). A focused ethnographic study on the role of health and
sustainability in food choice decisions. Appetite, 165, 105319. https://doi.org/10.1016/j.appet.2021.105319

Geertz, C. (2008). The Interpretation of Cultures (Trans. A. L. Bixio). Gedisa.

George, E. M. (2001). Ethnography in/of the world system. The emergence of multilocal ethnography. Alterities, 11(22),
111-127. https://www.redalyc.org/pdf/ 747/ 74702209.pdf

Hammersley, M. & Atkinson, P. (1994). Ethnography. Research Methods. PAIDOS,

Higginbottom, G. M., Pillay, J. J., & Boadu, N. Y. (2013). Guidance on Performing Focused Ethnographies with an Emphasis
on Healthcare Research. The Qualitative Report, 18(9), 1-6. https://doi.org/10.46743/2160-3715/2018.1550

Izumi, B., Akamatsu, R., Byker Shanks, C., & Fujisaki, K. (2020). An ethnographic study exploring factors that minimize
lunch  waste in  Tokyo elementary schools. Public Health Nutrition, 23(6), 1142-1151.
https://doi.org/10.1017/5186898001900380X

Kabel, K., Vedsgaard Christensen, M., & Storgaard Brok, L. (2021). A focused ethnographic study on grammar teaching
practices across language subjects in schools. Language, Culture and Curriculum, 85(1), 51-66.
https://doi.org/10.1080/07908318.2021.1918 144

1572


https://ecohumanism.co.uk/joe/ecohumanism
https://doi.org/10.62754/joe.v3i5.6472

Journal of Ecohumanism

2024

Volume: 3, No: 5, pp. 1562 — 1574

ISSN: 2752-6798 (Print) | ISSN 2752-6801 (Online)
https://ecohumanism.co.uk/joe/ecohumanism
DOT: https://doi.org/10.62754/joe.v3i5.6472

Kapofu, L. K. (2021). Researching the sociocultural: Modelling a responsive focused ethnography. Methodological
Innovations, 4(1), 1-15. https://doi.org/10.1177/20597991209877

Knoblauch, H. (2001). Fokussierte Ethnographie: Soziologie, Ethnologie und die neue Welle der Ethnographie
[Ethnography in Focus: Sociology, Ethnology and the New Wave of Ethnography. Sozialer Sinn, 2(1), 123—141.
https://nbn-resolving.org/urn:nbn:de:0168-ssoar-6930

Knoblauch, H. (2002). Fokussierte Ethnographie als Teil einer soziologischen Ethnographie. Zur Klirung einiger
Missverstidndnisse [Ethnography Focused as Part of a Sociological Ethnography. To clear up some
misunderstandings.’] Sozialer Sinn (8), 129-136. https://doi.org/10.1007/978-3-658-26405-5_21

Knoblauch, H. (2004). Die Video-Interaktions-Analyse [Analysis of Video Interaction]. Sozialer Sinn, 5(1), 123—-138.
https://doi.org/10.1007/978-3-531-93142-5_24

Knoblauch, H. (2005). Focused Ethnography. Forum: Qualitative Sozialforschung, 6(3), 1-14. https://doi.org/10.17169/fqs-
6.3.20

Knoblauch, H. (2012). Introduction to the special issue of Qualitative Research: video-analysis and videography.
CIntroduction to the special issue of Qualitative Research: Video Analysis and Videography7]. Qualitative Research,
12(8), 251-254. https://doi.org/ 10.1177/1468794111436 144

Knoblauch, H., & Schnettler, B. (2012). Videography: Analysing video data as focused' ethnographic and hermeneutical
exercise. Qualitative Research, 12(3), 334—356. https://doi.org/10.1177/1468794111436147

Knoblauch, H., & Tuma, R. (2011). Videography: An interpretative approach to video-recorded micro-social interaction. In
E. Margolis and Pauwels (Eds.), The Sage Handbook of Visual Research Methods (pp. 414—4:30). Sage.

Knoblauch, H., & Tuma, R. (2017). Soziologische Videographie [Sociological Videography]. In H. Knoblauch, & T. Vollmer
(Eds.), Handbuch Qualitative Videoanalyse (pp. 121—-134). Springer Fachmedien Wiesbaden.

Knoblauch, H., Baer, A., Laurier, E., Petschke, S., & Schnettler, B. (2008). Visual Analysis. New Developments in the
Interpretative Analysis of Video and Photography. [Visual analysis. New advances in the interpretative analysis
of video and photography.]. Forum Qualitative Sozialforschung Forum: Qualitative Social Research, 9(3), 1-14.
https://doi.org/10.17169/fqs-9.3.1170

Knoblauch, H., Tuma, R., & Schnettler, B. (2014). Videography - Introduction to Interpretive Videoanalysis of Social
Situations . Peter Lang.

Lalli, G. S. (2017). The Restaurant: A space for social learning? An ethnographic case study of an Academy school [Doctoral
dissertation, University of Leicester].
https://figsharele.ac.uk/articles/thesis/The_Restaurant_A_space_for_social_learning_An_ethnographic_case_
study_of__an_Academy_school/ 10229795

Leal Matta, S. (2018). Childhoods in the Educational Park: An Ethnography Focused on Children in the Municipality of El
Santuario-Antioquia ~ [Master's  thesis,  University =~ of  Antioquia].  Institutional  Repository.
https://bibliotecadigital.udea.edu.co/handle/10495/10064

Malinowski, B. (1967). A diary in the strict sense of the term. Routledge and Kegan Paul Ltd.
https://monoskop.org/images/{/{t/Malinowski_Bronislaw_A_Diary_in_the_Strict_Sense_of_the_Term_2nd_e

d_1989.pdf
Marcus, G. & Cushman, D. (1998). Ethnographies as texts. In C. Reynoso (Comp.), The Emergence of Postmodern
Anthropology (pp- 171-2183). Editorial Gedisa.

https://lecturayescrituraunrn.files.wordpress.com/2018/03/marcus-y-cushman-las-etnografias-como-
textos1.pdf

Murillo, F. J. & Martinez-Garrido, C. (2010). Ethnographic research. UAM.
https://gc.scalahed.com/recursos/files/r161r/w24243w/I_Etnografica_Trabajo.pdf

Murphy, E. Dingwall, R., Greatbatch, D., Parker, S., & Watson, P. (1998). Qualitative research methods in health technology
assessment: a review of the literature. Health Technology Assess, 2(16), 1-276.

Oester, K. (2007). Fokussierte Ethnografie: Moglichkeiten und Grenzen in der Schulforschung [Tocused Ethnography:
Possibilities and Limits in School Research?]. Ph-akzente, (2), 12—16. https://forum-
nmg.ch/globalassets/phzh.ch/ueber-uns/ph-akzente/2-2007/koe_phakzente07-2.pdf

Pelto, G. (1988). Trends in research in nutritional anthropology [Presentation at the Seminar]. International Seminar on
Social ~Structures and Malnutrition in the World, Mexico City, Mexico Serbal, UNESCO.
https://unesdoc.unesco.org/ark:/48223/pto00008 1436

Pelto, G. (2020). Applying focused ethnographic methods: examining implications of intracultural diversity for nutrition
interventions. Nutrition Reviews, 78(2), 71-79. https://doi.org/10.1098/nutrit/nuaa002

Radcliffe-Brown, ~A. R. (1921). Some Problems of Bantu Sociology. Bantu Studies, (1), 388—46.
http://dx.doi.org/10.1080/02561751.1921.9676162

Reichertz, J. (2017). Qualitative Videoanalyse [Qualitative Video Analysis]. Handbuch Soziale Praktiken und Digitale
Alltagswelten, 1-10. https://doi.org/10.1007/978-3-658-08460-8_54-2

Ribar, A., Kilanowski, J., & Zoucha, R. (2021). The Cultural Perceptions of Healthy Eating in Mexican American Children:
A Focused Ethnography. Journal of’ Transcultural Nursing, 32(3), 221—-229.
https://doi.org/10.1177/1043659620912305.

Runge, A. K., & Munoz, D. A. (2005). World of Life, Pedagogical Spaces, School Spaces and Human Eccentricity:
Anthropological-Pedagogical and Socio-Phenomenological Reflections. Latin American Journal of Social Sciences,
Childhood and Youth, 38(2), 51-81. doi:https://revistaumanizales.cinde.org.co/rlcsnj/index.php/Revista-
Latinoamericana/article/view/300

Scheffer, T., & Meyer, C. (2011). Tagung: Soziologische vs. ethnologische Ethnographie — Zur Belastbarkeit [Lecture:
Sociological versus Ethnological Ethnography — On Resilience]. Forum: Qualitative Social Research, 12(1), 24.
https://doi.org/10.17169/fqs-12.1.1620

1573


https://ecohumanism.co.uk/joe/ecohumanism
https://doi.org/10.62754/joe.v3i5.6472

Journal of Ecohumanism

2024

Volume: 3, No: 5, pp. 1562 — 1574

ISSN: 2752-6798 (Print) | ISSN 2752-6801 (Online)
https://ecohumanism.co.uk/joe/ecohumanism
DOT: https://doi.org/10.62754/joe.v3i5.6472

Schnettler, B., & Knoblauch, H. (2007). Powerpoint-Prisentationen: Neue Formen der gesellschaftlichen Kommunikation
von Wissen [Powerpoint Presentations: New Forms of Social Communication of Knowledge]. UVK.

Schnettler, B., Knoblauch, H., & Baer, A. (2012). Interpretative video analysis of social situations: Ethnography, sequential
analysis and hermeneutics. In M. Arroyo Menéndez and I. Sddaba Rodriguez (Coords.), Methodology of social
research:  innovative  techniques and  their  applications, (pp. 251-270). Editorial  Sintesis.
https://www.academia.edu/ 16935431/ Videoan%C3%A 1lisis_interpretativo_de_situaciones_sociales_etnograf%
C3%ADa_an%C3%A 1lisis_secuencial_y_hermen%C3%A9utica

Simmel, G. (2012). Fundamental Issues of Sociology (Trans. A. Ackermann Pil4ri). Gedisa.

Smith, M. L. (1987). Publishing qualitative research. American Educational Research Journal, 24(2), 173-183.
https://doi.org/10.8102/00028312024002173

Stahlke Wall, S. (2015). Focused Ethnography: A Methodological Adaptation for Social Research in Emerging Contexts.
Forum Qualitative Social Research, 16(1). https://doi.org/10.17169/fqs-16.1.2182

Trundle, C., & Phillips, T. (2023). Defining focused ethnography: Disciplinary boundary-work and the imagined divisions
between 'focused' and 'traditional' ethnography in health research — A critical review. Social Science & Medicine,
332, 1-9. https://doi.org/10.1016/j.socscimed.2023.116108

Varela, M., & Méndez, F. (2022). School food environments and child feeding practices: An ethnographic approach in schools
located in Cali, Colombia. Journal of the Faculty of Medicine, 70(2), 1-12. Article €90010.
https://doi.org/10.15446/revfacmed.v70n2.90010

Venzon Cruz, E., & Higginbottom, G. (2013). The use of focused ethnography in nursing research. Nurse Researcher, 20(4/),
86—43. https://doi.org/10.7748/nr2013.03.20.4.36.e305

Wagner-Willi, M. (2004). Videointerpretation als mehrdimensionale Mikroanalyse am Beispiel schulischer Alltagsszenen
[Video interpretation as multidimensional microanalysis taking everyday school scenes as an example]. Zeitschrift
fiir qualitative Bildungs-, Beratungs- und Sozialforschung, 5(1), 49—66.
https://nbnresolving.org/urn:nbn:de:0168-ssoar-270079

Wilcox, K. (1993). Ethnography as a methodology and its application to the study of the school: a review. In A. Dfaz de Rada
Brun, H. M. Velasco Maillo and F. J. Garcfa Castafio (Coords.), Lecturas de Antropologfa para educadores. The
field of anthropology of education and school ethnography (pp. 95-126). Trotta.

1574


https://ecohumanism.co.uk/joe/ecohumanism
https://doi.org/10.62754/joe.v3i5.6472

