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Does Collaborative Inquiry Project Laboratory Promote Teenagers' 
Problem Solving Skills?: A Feasibilty Study 
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Abstract  

This research aims to test the effectiveness of Collaborative Inquiry Project Laboratories in enhancing problem-solving skills among 
adolescents. Problem-solving skills are one of the essential competencies needed to face challenges in the modern era, particularly in the 
context of 21st-century education. The research method used is a quasi-experimental design with a pretest-posttest control group. The 
research sample consists of high school students divided into experimental and control groups. The experimental group engaged in 
collaborative inquiry project-based learning, while the control group followed conventional learning methods. The results indicate a 
significant improvement in the problem-solving skills of adolescents involved in the collaborative inquiry project laboratory compared to 
the control group. This suggests that the inquiry project-based learning approach, which emphasizes collaboration, can be an effective 
strategy for developing adolescents' problem-solving abilities. These findings are expected to contribute to the development of learning 
models that support 21st-century skills, particularly in science education. 

Keywords: Collaborative Inquiry Project Laboratory; Problem-Solving Skills; Adolescents; Science Education; Collaboration. 

 

Introduction 

Students need to master 21st century skills in order to adapt to the changes that occur in the future. These skills 
include critical thinking, problem solving, communication, collaboration, use of information and communication 
technology, life skills, cross-cultural understanding, creativity, innovation, social responsibility, cultural 
awareness, global awareness, initiative, self-management, entrepreneurship, self-direction, transformational 
leadership, and innovation (Dede, 2010; Ghamrawi et al., 2017; McLoughlin & Lee, 2008; Redecker et al., 2011; 
Trilling & Fadel, 2009; Wagner, 2010). One of the key skills that are key to success and must be mastered is 
problem solving skills (Yoon et al., 2020; Funke et al., 2018; Magaji, 2021). This is because the ability to solve 
problems can bring new experiences through the process of finding solutions (Mahanal et al., 2022), can be 
applied to overcome various obstacles in various fields of life (Rios et al., 2020), and is the most needed skill in 
the 21st century workforce (Rahmawati et al., 2018). One of the characteristics of the independent curriculum is 
problem-solving oriented learning (Firdaus et al., 2022). With learning that leads to problem solving, it is expected 
that students' problem solving skills can increase. However, research shows that students' mastery of problem-
solving skills is still low. 

However, in reality, problem solving skills in students in Indonesia are classified as low. This is also 
evidenced by data from the Program for International Student Assessment (PISA) which states that the 
ability of students in Indonesia to have problem solving skills is still low where Indonesia still ranks 62nd 
out of 70 countries in the survey, with an average score of 403 and an international average of 493 (Adinia 
et al., 2022). The low capacity is the cause of the decline in the quality of human resources as evidenced by 
the low ability in problem solving. The low ability is due to the learning method in the classroom has not 
practiced the ability to solve problems (Nurhayati et al., 2021). One of the problems faced by the world of 
education is the weak learning process (Rachmadtullah et al., 2021; Anggraini & Azmy, 2022; Zakaria et al., 
2023). Wahyuningtyas & Kusmaharti (2023) said that the low problem-solving ability is caused by students 
who tend to memorize and are not accustomed to working on non-routine problems, so students have 
difficulty when given practice problems different from the previous ones. In the learning process, children 
are less encouraged to develop problem-solving skills. Developing problem-solving skills involves applying 
an appropriate learning approach (Sari et al., 2021). Therefore, one of  the efforts that can be made by 
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teachers is to plan and use effective learning models and media to improve students' problem solving skills 
in practicum learning in the laboratory. 

Based on research observations carried out in the target schools in this study, many schools do not have 
adequate facilities to support practicum activities. One of  them is that teachers experience obstacles in 
implementing due to lack of  confidence, academic backgrounds that have never been equipped with inquiry 
practicum activities, have limited understanding, and obstacles in using laboratory equipment (Chichekian 
et a., 2016; Fitzgerald et al., 2019). Incomplete laboratories, inadequate equipment, and limited practicum 
materials are the main obstacles. To overcome the obstacles in practicum learning, so by applying a 
practicum learning model that is relevant to the nature of  science is the lab project inquiry model practicum. 
Lab project inquiry practicum can instill the basics of  scientific thinking in students, so that in this learning 
process students learn more on their own, develop creativity in solving problems (Wang et al., 2015). One 
way to improve scientific achievement is to implement an enabling assignment approach, and one way is 
through project-focused learning and practicum (Keiler, 2018). Such tasks can facilitate students to be 
independent and work creatively and critically in solving problems (Albay, 2019). 

 

The learning model must be based on problems that require authentic investigation, namely investigations 
that require real resolution of  a problem using a learning approach that trains students to actively learn, so 
that they can formulate and solve problems based on the information that has been provided (Destalia et 
al, 2014; Abdulfattah et al, 2019). In addition to learning models and methods, it is also necessary to have 
one of  the approaches that can be used in learning biology is the existence of  practical activities or 
laboratory work. This is because in learning that uses laboratory work will make students more active in 
experimental or practicum activities, students will be able to interact directly with nature and students can 
obtain science concepts learned through experimental or practicum activities. 

The learning model must be based on problems that require authentic investigation, namely investigations 
that require real resolution of  a problem using a learning approach that trains students to actively learn, so 
that they can formulate and solve problems based on the information that has been provided (Destalia et 
al, 2014; Abdulfattah et al, 2019). In addition to learning models and methods, it is also necessary to have 
one of  the approaches that can be used in learning biology is the existence of  practical activities or 
laboratory work. This is because in learning that uses laboratory work will make students more active in 
experimental or practicum activities, students will be able to interact directly with nature and students can 
obtain science concepts learned through experimental or practicum activities. 

Laboratory activities aim to provide students with direct experience to study natural phenomena and 
provide students with an understanding of  how scientists study nature (Saputra et al., 2019). Laboratories 
also provide opportunities for students to interact directly with the scientific phenomena being studied 
(Saputra et al., 2021). Running a project-based learning or laboratory is not only limited to giving project 
assignments to students. Quality projects have the ability to stimulate and strengthen students' 
understanding according to the field of  science being studied (Coman et al., 2020; Darling-Hammond et 
al., 2020). Therefore, it is important to organize the projects given to students by emphasizing an approach 
that is oriented towards inquiry-based and Laboratory-based learning (Pedaste et al., 2015; Shariff  et al., 
2013). 

The use of  laboratory project inquiry-based learning methods is very suitable to be applied in the context 
of  science because it can effectively enrich students' scientific potential (Saputra et al., 2019). Thus, the 
unification of  project-based learning and practicum with an inquiry approach can be effectively 
implemented through the use of  Inquiry-Project Lab (IPro-Lab) (Firmansyah et al., 2022a; Zhang & Ma, 
2023). So, students are really placed as subjects who learn or like a scientist conducting scientific 
investigations (Saputra et al., 2023). 
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Method 

The type of  research method used is Educational Design Research (EDR), which focuses on the 
development of  learning models. The main objective of  this research is to develop the CIPro-Lab model 
as a reliable product that meets the criteria of  validity, practicality, and effectiveness in training students' 
problem-solving skills in biology (Plomp, 2013; Limatahu et al., 2018). This development process follows 
the McKenney development model, which consists of  three stages: 1) the preliminary study stage, which 
includes literature review, field studies, and needs analysis; 2) the model design stage; and 3) the model 
testing stage. The evaluation of  the quality of  the research product is conducted through classroom 
implementation with limited trials, extensive trials, and model trials (Hair et al., 2019). The overall trials aim 
to collect qualitative and quantitative data (mixed methods) related to the implementation of  the developed 
model, in order to obtain information regarding its practicality and effectiveness, as illustrated in Figure 1. 

 

 

 

 

 

 

 

Figure 1: Development Stage of the ADDIE Model 

The research data consists of students' ability to create lesson plans (RPP), student worksheets (LKPD), 
and textbooks for biology subjects. Data on the ability to create RPP, LKPD, and textbooks is obtained 
from process data and outcome data. Process data refers to student engagement in interactions with 
instructors and among peers during the teaching and learning process. Outcome data involves evaluating 
the results of project-based learning models in producing products, namely RPP, LKPD, and textbooks. 
The source of process data includes instructors and students during biology lessons. The source of outcome 
data is derived from students' ability to produce RPP, LKPD, and textbooks. The research instruments are 
tools used in the implementation of the research. The tools used include the validation sheet for RPP 
assessment, the validation sheet for learning material assessment, the validation sheet for LKPD, 
observations, and questionnaires. 

Result and Discussion 

Research Results 

a. Analysis of the Validity Data of the CIPro-Lab Learning Model 

The validity data of the CIPro-Lab learning model is obtained from the results of product validation, 
specifically the validation of lesson plans (RPP), student worksheets (LKPD), and teaching materials. The 
analysis of expert validation data on the project-based learning model is described as follows. Analysis of 
Expert Validation Data on Lesson Plan Assessment (RPP). The analysis of expert validation data on the 
assessment of the Lesson Plan (RPP) is shown in Table 1 below. 
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Table 1. Description of Expert Validation Results for Lesson Plans (RPP) 

No.  Assessed Aspect M Notes 

1.  Relevance among basic competencies from KI1, KI2, KI3, and KI4 3.6 Very Valid 

2. 
 Relevance of the achievement indicator formulation with the basic 
competencies (from KI1, KI2, KI3, and KI4) to be achieved. 

3.6 Very Valid 

3. 
 Relevance of learning objective formulation with the competency 
achievement indicators 

3.6 Very Valid 

4. 
 Relevance of teaching materials with the indicators and basic 
competencies to be achieved 

3.6 Very Valid 

5.  Clarity and sequence of teaching materials 3.6 Very Valid 

6. 
 Relevance of teaching strategies (methods, approaches, and models) 
with learning objectives and teaching materials 

3.4 Valid 

7.  Relevance of teaching strategies to student characteristics 3.4 Valid 

8. 
 Clarity of the learning scenario (steps of learning activities) with the 
goals to be achieved 

3.6 Very Valid 

9. 
 The learning scenario (steps of learning activities) reflects the CIPro-
Lab model 

3.8 Very Valid 

10.  Appropriateness of closing activities in the learning process 3.6 Very Valid 

11. 
 Assessment includes aspects of basic competencies from KI1, KI2, 
KI3, and KI4 that must be achieved 

3.8 Very Valid 

12. 
 Relevance of assessment techniques with the 
indicators/competencies to be achieved 

3.2 Valid 

13.  Completeness of assessment tools (questions, keys, scoring rubrics) 3.4 Valid 

14.  Integration and synchronization among components in the RPP 3.4 Valid 

 
 
Average 3,5 Very Valid 

Table 1. shows that the average score for the RPP assessment aspects is M = 3.5, with the achieved 
indicators/competencies categorized as very valid. These assessment aspects include the relevance among 
basic competencies, the relevance of the achievement indicator formulation with the basic competencies, 
the clarity and sequence of teaching materials, and the learning scenario (steps of learning activities) 
reflecting the syntax of the CIPro-Lab learning model, which includes aspects of basic competencies and 
the relevance of assessment techniques with the indicators/competencies to be achieved. 

Based on the analysis of the expert validation results for the Lesson Plan (RPP), it can be concluded that 
this aspect falls into the very valid category with an average score of M = 3.6. The analysis of expert 
validation data on the assessment of Student Worksheets (LKPD) is shown in Table 2 below. 
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Table 2. Description of Expert Validation Results for Student Worksheets (LKPD) 

No. Assessed Aspect M Notes 

1. The title/name of the LKPD is clearly formulated. 3.8 
Very 
Valid 

2. LKPD is integrated into the lesson plan (RPP). 3.6 
Very 
Valid 

3. Accuracy of content (facts, concepts, theories). 4 
Very 
Valid 

4. 
Design aligns with the competencies of the core and 
basic competencies. 

3.6 
Very 
Valid 

5. LKPD aligns with learning objectives. 3.6 
Very 
Valid 

6. LKPD reflects the steps of the scientific approach. 3.6 
Very 
Valid 

7. 
There are learning steps in the preparation of the 
LKPD. 

3.2 Valid 

8. 
LKPD reflects the application of authentic 
assessment. 

3.6 
Very 
Valid 

9. Uses clear and easy-to-understand language. 3.8 
Very 
Valid 

10. 
LKPD reflects activities for reflection and 
conclusion drawing. 

3.4 Valid 

11. Includes learning resources. 3.6 
Very 
Valid 

 Average 3.6 
Very 
Valid 

concluded that this aspect is in the very valid category with an average score of M = 3.6. Analysis of Expert 
Validation Data for Learning Materials Design. The analysis of expert validation data for the learning 
materials design is shown in Table 3 below. 

Table 3. Description of Expert Validation Results for Learning Materials Design 

No. Assessed Aspect M Notes 

1. 
Includes Basic Competencies (KD) according to the 
RPP. 

3.6 
Very 
Valid 

2. 
Includes learning objectives according to competency 
achievement indicators. 

3.6 
Very 
Valid 

3. 
The explanation/design of the learning materials 
aligns with the demands of the KD. 

3.6 
Very 
Valid 

4. 
The design of learning materials covers essential 
concepts and materials according to the demands of 
the SKL, KI, and KD. 

3.2 Valid 

5. 
The design of learning materials is supplemented with 
clear illustrations. 

3.8 
Very 
Valid 

6. 
The design of learning materials supports the 
development of student worksheets (LKPD). 

4 
Very 
Valid 

https://ecohumanism.co.uk/joe/ecohumanism
https://doi.org/10.62754/joe.v3i8.5294


Journal of Ecohumanism 

 2024 
Volume: 3, No: 8, pp. 6926 – 6935 

ISSN: 2752-6798 (Print) | ISSN 2752-6801 (Online) 
https://ecohumanism.co.uk/joe/ecohumanism  

DOI: https://doi.org/10.62754/joe.v3i8.5294  

6931 

 

No. Assessed Aspect M Notes 

7. Includes an authentic assessment design. 3.6 
Very 
Valid 

8. Includes learning resources. 3.6 
Very 
Valid 

 Average 3.6 
Very 
Valid 

Table 3 shows that the average score for the assessment aspects of  the learning materials design is M = 3.6, 
categorized as very valid. The detailed breakdown reveals that only the aspect. The design of  learning 
materials covers essential concepts and materials according to the demands of  the SKL, KI, and KD" is 
rated as valid. Based on the analysis of  expert validation results for learning materials design, it can be 
concluded that this aspect is in the very valid category with an average score of  M = 3.6. 

b. Analysis of  the Effectiveness Data of  the CIPro-Lab Learning Model 

The effectiveness data of  the CIPro-Lab learning model in biology lessons was obtained from the analysis 
of  students' problem-solving skills on pretest and posttest, which were analyzed using descriptive and 
inferential statistics, as shown in Table 4 below. 

Table 4. Categorization of  Pretest and Posttest Score Frequencies for Problem-Solving Skills of  SMA Negeri 2 Patra 
Nusa Students 

Participant Gender Pre-Test Post-Test Gain  N-Gain Average Category 

Control class Female 42 54 0,2 20% 21% Rendah  

Male  43 54 0,2 20% 

Eksperiment 
class 

Female 38 57 0,4 40% 39% Sedang 

Male  45 65 0,4 40% 

Based on Table 4, the average N-Gain test results show that the control class achieved 21%, categorized as 
low, while the experimental class achieved 39%, categorized as moderate. Therefore, the problem-solving 
skills of students using the CIPro-Lab learning model in biology lessons at SMA Negeri 2 Patra Nusa fall 
into the moderate category. 

Table 5. Categorization of Pretest and Posttest Score Frequencies for Problem-Solving Skills of SMA Negeri 3 Langsa 
Students 

Participant Gender Pre-Test Post-Test Gain  N-Gain Average Category 

Control class Female 51 69 0,4 40 31% Rendah  

Male  57 67 0,2 20 

Eksperiment 
class 

Female 61 82 0,6 60 50% Sedang 

Male  67 82 0,5 50 

Based on Table 5, the average N-Gain test results show that the control class achieved 33%, categorized as 
low, while the experimental class achieved 52%, categorized as moderate. Therefore, the problem-solving 
skills of  students using the CIPro-Lab learning model in biology lessons at SMA Negeri 3 Langsa fall into 
the moderate category. 

Table 6. Categorization of  Pretest and Posttest Score Frequencies for Problem-Solving Skills of  
SMA Negeri Unggul Aceh Timur Students 

Participant Gender Pre-Test Post-Test Gain  N-Gain Average Category 

Control class Female 41 61 0,3 30 33% Rendah  

Male  50 66 0,3 30 
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Eksperiment 
class 

Female 58 80 0,5 50 52% Sedang 

Male  58 78 0,5 50 

Based on Table 6, the average N-Gain test results show that the control class achieved 33%, categorized as 
low, while the experimental class achieved 52%, categorized as moderate. Therefore, the problem-solving 
skills of  students using the CIPro-Lab learning model in biology lessons at SMA Negeri Unggul Aceh 
Timur fall into the moderate category. 

c. Results of  the CIPro-Lab Learning Model Trial  

The trial of  the project-based learning model was conducted following the guidelines outlined in the 
developed learning materials. The trial of  the project-based learning model was carried out in a single 
session. The purpose of  the CIPro-Lab learning model trial was to gather feedback, suggestions, and 
observe the implementation of  the learning syntax designed for the learning process 

Table 7. Recapitulation of  the CIPro-Lab Learning Model Implementation Results 

 
No 

 
Activity 

Implementation 

Implemented Not 
Implemented 

1   Opening the lesson with greetings 
and checking student attendance  

√  

2   Presenting the learning objectives √  

3   Dividing students into groups √  

4   Distributing Student Worksheets  
(LKPD)  

√  

5   Defining the problem question to 
be solved 

√  

6   Collaborating to conduct the 
experiment 

√  

7   Presenting the project results √  

8   Evaluating and reflecting on the   
project results  

√  

Based on Table 7, which summarizes the implementation of  learning activities during the trial of  the 
project-based learning model, it can be concluded that all activities were carried out in accordance with the 
planned learning stages. 
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Figure 2. Stages of Implementing the Syntax of the CIPro-Lab Learning Model 

Discussion 

Based on the research conducted, student learning outcomes were assessed through Pretests and Posttests. 
The Pretest and Posttest results were then analyzed using descriptive analysis to determine students' 
problem-solving skills before and after the application of the CIPro-Lab learning model in biology lessons. 
From the descriptive analysis results, the average student score before using the CIPro-Lab learning model 
in biology lessons was lower compared to the average student score after the implementation, which fell 
into the moderate category. To assess the extent of improvement, an N-Gain test was conducted. The N-
Gain analysis showed that SMA Negeri Unggul Aceh Timur saw an increase of 52%, categorized as 
moderate. 

This research aligns with the findings of Wuryantari (2019), which focused on the development of PjBL-
based modules. The research results showed that the module met the criteria for validity, practicality, and 
effectiveness. The validity aspect was rated at 89.07%, categorized as very valid, while the practicality aspect 
had an average of 87.92%, categorized as very practical. The effectiveness aspect was evaluated through 
knowledge and project tests. In a test conducted on 30 students, the average score was 86.67%, categorized 
as good, and in the skills (project) domain, it was 86.67%, categorized as very high. It was concluded that 
the development of the PjBL-based module attracted students' attention, helped them understand the 
material, and promoted collaboration within groups. 

This research also aligns with classroom action research conducted by Yuliansyah (2021) and Zare-Behtash 
(2017), where the implementation of the PjBL learning model increased student engagement in the 
Electrical Maintenance of Light Vehicles course. 

Therefore, the CIPro-Lab learning model that was developed has demonstrated high levels of validity, 
practicality, and effectiveness, making it suitable for use and a recommended model, especially in high 
schools in Aceh. 
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Conclusion 

Based on the research findings, it can be concluded that the profile of the project-based learning model 
produced in this study includes: (1) Lesson Plans, (2) Student Activity Sheets, and (3) Teaching Materials, all 
of which meet the criteria for validity, practicality, and effectiveness. Student responses to the CIPro-Lab 
learning model are in the high category. The effectiveness of the CIPro-Lab learning model is also categorized 
as high. 

Acknowledgement 

The research team would like to thank the ranks of the Directorate of Research, Technology, and Community 
Service (DRTPM), the Directorate General of Higher Education, Research, and Technology, Ministry of 
Education, Culture, Research, and Technology for the funding provided under the Regular Fundamental 
Research scheme with contract number 467/UN54.6/PG/2024 for the 2024 fiscal year. Furthermore, the 
researchers would like to thank the Research Institute for Community Service at Samudra University for 
facilitating the smooth conduct of this research. 

References 

Adinia, R., Suratno, dan Iqbal, M. (2022). Efektivitas Pembelajaran Aktif Berbantuan LKPD Problem Based Learning 
Terhadap Keterampilan Pemecahan Masalah dan Penguasaan Konsep Biologi Siswa di Sekolah Kawasan 
Perkebunan Kopi. Jurnal Inovasi Pembelajaran Biologi. 3 (2): 64-75.  

Albay, E. M. (2019). Analyzing the effects of the problem solving approach to the performance and attitude of first year 
university students. Social Sciences & Humanities Open, 1. https://doi.org/10.1016/j.ssaho.20 19.100006. 

Abdulfattah, A; Supahar. (2019)The development of high school physics problem solving skills test instruments based 
problem-based learning. Journal for the Education of Gifted Young Scientists Vol 7 (4) 1037-1052. 

Anggraini, M. N. E., & Azmy, B. (2022). Pengaruh Model Pembelajaran Self Regulated Learning Terhadap Kemampuan 
Berpikir Kreatif Siswa Kelas V di SDN Tenggilis Mejoyo 1 Surabaya. MENDIDIK: Jurnal Kajian Pendidikan Dan 
Pengajaran, 8(1), 122-127. 

Chichekian T, Shore BM, Tabatabai D. (2016). First-Year Teachers’ Uphill Struggle to Implement Inquiry Instruction: 
Exploring the Interplay 

Among Self-Efficacy, Conceptualizations, and Classroom Observations of Inquiry Enactment. Sage Open. 6(2). 

Coman, C., Țîru, L. G., Meseșan-Schmitz, L., Stanciu, C., & Bularca, M. C. (2020). Online teaching and learning in higher 
education during the coronavirus pandemic: Students’ perspective. Sustainability, 12(24), 1–22. 
https://doi.org/10.3390/su122410367. 

Darling-Hammond, Linda & Hyler, Maria E. (2020). “Preparing educators for the time of COVID . . . and beyond”. European 
Journal of Teacher Education, 43(4): 457–465. 

Destalia. L, Suratno, Aprilya. S H. (2014). Belajar melalui penerapan pembelajaran berbasis masalah (PBM) dengan metode 
eksperimen pada materi pencemaran lingkungan. Saintifika Vol. 3 (4) 213-224. 

Dede, C. (2010). Comparing frameworks for 21st century skills. In J. Bellanca & R. Brandt (Eds.), 21st century skills: 
Rethinking how students learn (pp. 51-76). Bloomington, IN: Solution Tree Press. 

Fitzgerald M, Danaia L, McKinnon DH. (2019). Correction to: Barriers Inhibiting InquiryBased Science Teaching and 
Potential Solutions: Perceptions of Positively Inclined Early Adopters (Research in Science Education, 49, 2, (543-
566), 10.1007/s11165-017-9623-5). Vol. 49, Research in Science Education. 2019. 

Firmansyah, J., Suhandi, A., Setiawan, A., & Permanasari, A. (2022a). Evaluation of Virtual Workspace Laboratory: Cloud 
Communication and Collaborative Work on Project-Based Laboratory. Journal on Efficiency and Responsibility 
in Education and Science, 15(3), 131–141. https://doi.org/10.7160/eriesj.2022.150301. 

Franestian ID, Suyanta, Wiyono A. (2020). Analysis Problem Solving Skills of Student in Junior High School. J Phys Conf 
Ser [Internet]. 1;1440(1):012089. Available from: https://iopscience.iop.org/article/10.1088/1742-
6596/1440/1/012089. 

Funke J, Fischer A, Holt D V. (2018). Competencies for Complexity: Problem Solving in the Twenty-First Century. In: Care 
E, Griffin P, Wilson M, editors. Assessment and teaching of 21st century skills Research and Applications. Cham: 
Springer; p. 41–53.  

Ghamrawi, N., Ghamrawi, N. A. R., & Shal, T. (2017). Lebanese Public Schools: 20th or 21st Century Schools? An 
Investigation into 

Teachers’ Instructional Practices. Open Journal of Leadership, 6, 1-20. https://doi.org/10.4236/ojl.2017.61001. 
Hair JF, LDS. Gabriel M, da Silva D, Braga Junior S. (2019). Development and Validation of Attitudes Measurement Scales: 

Fundamental and Practical Aspects. RAUSP Manag J. 54(4):490–507. 
Keiler, L. S. (2018). Teachers’ roles and identities in studentcentered classrooms. International Journal of STEM Education, 

5(1), 34. https://doi.org/10.1186/s40594-018- 0131-6. 
Limatahu I, Wasis, Sutoyo S, Prahani BK. (2018). Development of CCDSR Teaching Model to Improve Science Process 

Skills of Pre-Service Physics Teachers. J Balt Sci Educ. 17(5):812–27. 

https://ecohumanism.co.uk/joe/ecohumanism
https://doi.org/10.62754/joe.v3i8.5294


Journal of Ecohumanism 

 2024 
Volume: 3, No: 8, pp. 6926 – 6935 

ISSN: 2752-6798 (Print) | ISSN 2752-6801 (Online) 
https://ecohumanism.co.uk/joe/ecohumanism  

DOI: https://doi.org/10.62754/joe.v3i8.5294  

6935 

 

McLoughlin, C., & Lee, M. J. W. (2008). The three p’s of pedagogy for the networked society: personalization, participation, 
and productivity. International Journal of Teaching and Learning in Higher Education, 20(1), 10-27. 

Nurhayati, dkk. (2021). Penerapan Model Pembelajaran Berbasis Masalah Problem Based Learning (PBL) Pada Pelajaran 
Bahasa Indonesia Guna Meningkatkan Terampil Membaca Dan Menulis Lanjut Di Kelas IV Sekolah Dasar. Jurnal 
Pendidikan Dasar Setiabudhi. 4(2): halaman 88-95. 

Plomp T. (2013). Educational Design Research: An Introduction. In: Plomp T, Nieveen N, editors. Educational Design 
Research. Enschede: SLO, Netherlands Institute for Curriculum Development; p. 11–50. 

Pedaste dkk. 2015. Phases of Inquiry-based Learning: Definitions and the Inquiry Cycle. Educational Research Review, 14, 
47-61. 

Rahmawati D, Sajidan, Ashadi. Analysis of Problem Solving Skill in Learning Biology at Senior High School of Surakarta. J 
Phys Conf Ser [Internet]. 2018 Apr;1006(1):012014. Available from: 
https://iopscience.iop.org/article/10.1088/1742-6596/1006/1/012014 

Rahmah N, Rohaeti E. An Analysis of Students’ Problem-Solving Ability on Acid-Base Topic. J Phys Conf Ser [Internet]. 
2018 Sep;1097(1):012065. Available from: https://iopscience.iop.org/article/10.1088/1742-6596/1097/1/012065 

Redecker, C., Ala-Mutka, K., Leis, M., Leendertse, M., Punie, Y., Gijsbers, G., … Hoogveld, B. (2011). The future of learning: 
preparing for change. Luxembourg: Publications Office of the European Union. 

Rachmadtullah, R., Azmy, B., & Susiloningsih, W. (2021). Peningkatan Kompetensi Guru SDN Margorejo I Melalui 
Workshop Evaluasi Pembelajaran Berbasis HOTS. BERNAS: Jurnal Pengabdian Kepada Masyarakat, 2(1), 351-
357. 

Sari YI, Sumarmi S, Utomo DH, Astina IK. (2021). The Effect of Problem Based Learning on Problem Solving and Scientific 
Writing Skills. 1;14(2):11–26. Available from: http://www.e-iji.net/dosyalar/iji_2021_2_2.pdf. 

Saputra H, Suhandi A, Setiawan A, Permanasari A, Firmansyah J. (2023). Online physics practicum supported by wireless 
sensor network. Phys Educ. 58(3). 

Saputra H, Suhandi A, Setiawan A. (2019). Profile of inquiry skills pre-service physics teacher in Aceh. J Phys Conf Ser. 
1157(3). 

Saputra H, Suhandi A, Setiawan A, Permanasari A, Putra RA. (2021). Real-time data acquisition system with wireless sensor 
network on damped harmonic motion. Phys Educ. 56(5). 

Shariff, S. M., Johan, Z. J., & Jamil, N. A. (2013). Assessment of Project Management Skills and Learning Outcomes in 
Students’ Projects. Procedia - Social and Behavioral Sciences, 90, 745–754. 
https://doi.org/10.1016/j.sbspro.2013.07.148 

Sari NA, Mulyani S, Hastuti B, Indriyanti NY. (2021). Analysis of High School Students’ STEM Literacy and Problem-
Solving Skills in Chemistry. 1;1842(1):012064. Available from: https://iopscience.iop.org/article/10.1088/1742-
6596/1842/1/012064. 

Saputra, H., Suhandi, A., & Setiawan, A. (2019). Profile of inquiry skills pre-service physics teacher in Aceh. Journal of 
Physics: Conference Series, 1157, 032046. https://doi.org/10.1088/1742- 6596/1157/3/032046. 

Trilling, B., & Fadel, C. (2009). 21 Century Skills: Learning for Life in Our Times. San Francisco, CA: John Wiley & Sons. 

Uçar MB, Çalışkan M, Uçar M. Investigation of Gifted Students Problem-Solving Skills. J Educ Gift Young Sci [Internet]. 
2017 Aug 15;5(3):1–14. Available from: http://www.jegys.org/admin/b_Bilgi_dosya/dosya/jegys-5-3-1.pdf 

Wahyuningtyas, A. D., & Kusmaharti, D. (2023). Project Based Learning Assisted with Flashcard Media and Mathematics 
Problem-Solving Ability of Elementary School Students. Hipotenusa: Journal of Mathematical Society, 5(1), 15-
28. 

Wang J, Guo D, Jou M. (2015). A study on the effects of model-based inquiry pedagogy on students’ inquiry skills in a virtual 
physics lab. Comput Human Behav [Internet]. 49:658–69. Available from: 
http://dx.doi.org/10.1016/j.chb.2015.01.043 

Wagner, T. (2010). The global achievement gap: Why even our best schools don’t teach the new survival skills our children 
need-and what we can do about it. New York, NY: Basic Books. 

Wuryantari Winasih, Wulan, Bambang Cahyono, and Johannes Ananto Prayogo. (2019). "Effect of project-based learning 
using E-poster on Indonesian EFL students’ speaking ability across personality types." Arab World English 
Journal (AWEJ) Volume 10 (2019). 

Yoon J, Hur EJ, Kim M. An Analysis of the Factors on the Problem-Solving Competencies of Engineering Employees in 
Korea. Sustainability [Internet]. 2020 Feb 24;12(4):1677. Available from: https://www.mdpi.com/2071-
1050/12/4/1677. 

Yuliansyah, Aldi, and Mutiara Ayu. (2021). "The implementation of project-based assignment in online learning during 
covid-19." Journal of English Language Teaching and Learning. 32-38. 

Zare-Behtash, Esmail, and Tayebe Sarlak. (2017). "The effect of project based learning (PBL) on the components of speaking 
ability of Iranian EFL beginner learners." Journal of Applied Linguistics and Language Research, 119-130 

Zakaria, Z., Sukomardojo, T., Sugiyem, S., Razali, G., & Iskandar, I. (2023). Menyiapkan Siswa untuk Karir Masa Depan 
Melalui Pendidikan Berbasis Teknologi: Meninjau Peran Penting Kecerdasan Buatan. Journal on Education, 5(4), 
14141-14155. 

 

https://ecohumanism.co.uk/joe/ecohumanism
https://doi.org/10.62754/joe.v3i8.5294

