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Abstract  

The lack of nationalistic insight among elementary school students served as the driving force for this study. This led to the creation of 
a differentiated nationalistic education learning model based on social and emotional learning that needed to be tested for effectiveness. 
This study sought to ascertain how elementary school children's nationalistic insight was impacted by a differentiated national education 
learning model based on social and emotional learning. Two hundred elementary school pupils participated in this quasi-experimental 
study. Test questions were used to examine nationalistic insight. The Jamovi application was used to examine the measurement findings 
using an independent sample for the t-test. According to the findings, students who participated in differentiated nationalistic education 
based on social and emotional learning and those who attended conventional nationalistic education differed significantly in their 
nationalistic understanding. This finding demonstrated the impact of a differentiated national education learning model based on social 
and emotional learning on primary school students' nationalistic insight. Elementary school teachers should use this research's 
implications as a guide to help students develop a nationalistic insight. 
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Introduction 

Understanding the history, culture, and values that profoundly shape a nation's identity is referred 
to as having national insight (Ahsari et al., 2024; Widyatwati, n.d.). Teaching elementary school pupils about 
national insight entails helping them comprehend the country's history, its symbols—such as the flag and 
anthem—and their place in a larger community. Primary school nationality education seeks to educate 
students on preserving their nation's sovereignty and integrity while fostering a sense of pride and 
appreciation for their national history. It is more than a history lesson; it assists kids in developing a strong 
sense of national identity, which serves as the cornerstone for a feeling of attachment and belonging to 
their native country. 

The ability to help children traverse and recognize the cultural and ethnic diversity in the nation is a critical 
component of nationalistic understanding (Setiawan et al., 2020). Social harmony depends on developing 
tolerance, empathy, and unity, all facilitated by this process. Students gain knowledge of their rights and 
responsibilities as citizens through nationality education, heightening their civic awareness and motivating 
them to take an active role in the democratic process (Copur-Gencturk, 2021). Furthermore, nationality 
education forges a stronger emotional bond between pupils and their nation, fostering the development of 
enduring allegiance and a commitment to the nation's welfare (Parmiti et al., 2022). As a result, nationality 
education in elementary schools helps children become informed citizens and ready to contribute positively 
and responsibly to society. As a result, primary school pupils need to acquire nationalistic insight. 

Researchers discovered that elementary school pupils' nationalistic insight is still lacking based on their 
examination of the literature (Khasanah & Lestari, 2023; Saputra et al., 2023; Widiana, 2022). There are 
hints that primary school pupils still have a limited nationalistic understanding. These results draw attention 
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to several particular issues. Firstly, there is a poor sense of nationalism, demonstrated by a lack of 
appreciation for state symbols and a disregard for national days. The second is a narrow understanding of 
nationalism, demonstrated by students' ignorance of Indonesia's significant historical significance and place 
in the world. Third, there is a weak sense of patriotism among students who appear unmotivated to advance 
the nation and society. These results highlight the need for more creative and successful teaching methods 
to increase the younger generation's nationalistic understanding. 

Results from observations made in ten elementary schools in a province of Indonesia corroborate this 
claim, with data pointing to a low level of nationalistic insight among elementary school pupils. These 
observations led to the discovery of several examples: pupils frequently lacked appreciation for flag 
ceremonies, could not sing the national hymn correctly or entirely, and were frequently unaware of the 
significance of national symbols such as Garuda Pancasila. Furthermore, during class discussions, many 
students appeared uninterested or ignorant of the significance of critical moments in Indonesian history, 
such as Independence Day. This suggests that to foster a greater sense of awareness and nationalism among 
the younger generation, more impactful and captivating national education must be incorporated into the 
curriculum of elementary schools. 

These results are reinforced by the initial measurement of nationalistic insight to 200 elementary school 
students using a 1-5 scale assessment. The questionnaire results are as follows: 

Table 1. Average score of nationalistic insight in elementary school students 

Indicator Average Score Category 

Sense of  Nationalism 
  

Respect for national symbols 2.1 Low 

Concern for national issues 2.5 Low 

Feeling of  pride as a citizen 2.3 Low 

Understanding of  Nationalism  
  

National history 2.4 Low 

National political and legal structure 2.2 Low 

Indonesia's role in the international realm 2.0 Low 

Spirit of  Nationalism  
  

Participation in national activities 2.3 Low 

Advocacy or defense of  the country 2.1 Low 

Volunteerism for national projects 1.9 Very low 
Overall Average 2.2 Low 

The average score of 200 primary school students on the initial nationalistic insight assessment is displayed 
in Table 1, indicating that students' nationalistic insight is still generally low in all aspects. Based on the 
findings of the literature study, initial observations, and the initial assessment of nationalistic insight, it 
seems the students still have a low level of nationalistic insight. 

The current approach to nationalistic education is sometimes blamed for the lack of nationalistic insight 
among elementary school kids. Learning is typically done in a conventional, boring way that emphasizes 
memory over in-depth comprehension and practical application (Nair et al., 2014; Turan-Özpolat, 2020). 
Learning is less successful in building the sense, understanding, and spirit of nationhood that should be at 
the center of national education because it frequently ignores the diverse needs of individual students 
(Gaitas & Alves Martins, 2017; Ismajli & Imami-Morina, 2018). These flaws include less student 
participation in meaningful discussions, little opportunity for national ideals to be applied in actual 
circumstances, and limited use of methods that foster empathy and a broader sense of social awareness. 

The emotional connection that students must develop with the subject matter to fortify their sense of 
national identity and consciousness is frequently lacking in these conventional teaching methods. Students 
might not feel inspired or connected to explore and appreciate their country's history and values as part of 
their civic identity. Consequently, in earlier studies, researchers created a model of educational learning to 
help with this. The learning model is a national education learning model that is differentiated and based 
on social and emotional learning. With an emphasis on developing social and emotional abilities, this 
differentiated nationality education learning model blends teaching techniques tailored to each student's 
needs. It is focused on social and emotional learning. It is intended to support their healthy interpersonal 
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and personal development while bolstering nationalistic insight. Experts in learning design, material, and 
media have deemed this learning approach legitimate and appropriate. 

Further research is necessary to investigate the impact of a differentiated national education learning model 
based on social and emotional learning on elementary school children's nationalistic insight, as the current 
research is restricted to model development. Therefore, this study aims to determine the effect of a 
differentiated national education learning model based on Social and Emotional Learning on the 
nationalistic insight of elementary school students.  

No research has ever been done like this. This research presents novelty and addresses the existing research 
gap in academic studies. The novelty of this research lies in integrating citizenship education and Social and 
Emotional Learning at the elementary school level. Previous studies have primarily examined citizenship 
education and Social and Emotional Learning separately, but the integration of both in the context of 
differentiated learning has not been widely explored (Weissberg & Cascarino, n.d.). Unlike previous studies, 
the differentiated approach used in this research offers a learning method tailored to students' social and 
emotional needs, which primarily focused on transferring citizenship knowledge (Fredericks, 2003). This 
study also emphasizes the holistic development of character and national insight, incorporating emotional, 
empathy, and social interaction aspects, which have not been widely implemented at the elementary school 
level (Mcguire et al., n.d.). 

Meanwhile, the research gap addressed by this study includes the lack of empirical studies on integrating 
Social and Emotional Learning with citizenship education at the elementary school level, despite 
recognizing the importance of developing national insight from an early age (Abendschön et al., 2022). 
Additionally, most previous literature has focused only on standard or one-dimensional methods of 
teaching citizenship without considering variations in student needs accommodated through differentiated 
learning (Syafiana Putri et al., 2022). This study also fills a gap in the literature regarding the impact of Social 
and Emotional Learning on national insight, which has not been widely explored, particularly in Indonesia 
(Akar, 2009). This indicates that no research has been done on the impact of social and emotional learning-
based differentiated national education learning on primary school kids' nationalistic insight. 

Method 

This study examined the impact of National Education Learning based on Social and Emotional Learning 
on elementary school children's nationalistic insight using a quasi-experimental design. Two hundred fifth-
grade students were divided into two groups for the research sample. There were 100 students in the 
experimental group (53 female and 47 male) who used the social and emotional learning-based 
differentiated national education learning approach, and 100 students in the control group (45 male and 55 
female) who got conventional learning.  
A test of 14 items was utilized to gather data, and it was intended to gauge three primary indicators: sense 
of nationalism, understanding of nationalism, and spirit of nationalism. An instrument expert has confirmed 
the validity of this instrument and verified its content. Additionally, this instrument's construct validity has 
also been examined. The components of construct validity included exploratory factor analysis, difficulty 
level, distinguishing power, and reliability testing. The reliability test yielded a high category Cronbach's α 
rating of 0.919. The item-rest correlation value for distinguishing power and difficulty level was above 0.700, 
indicating a high correlation for the ten questions. A value of p < 0.001 was derived from the Barlett test 
results of the exploratory factor analysis. The national insight test questions showed a substantial correlation 

with one another, as evidenced by the result of 𝑝 < 0.001. This indicated that these variables did not operate 
independently but had a solid relationship to allow for further analysis to identify the underlying factors of 
the correlation. Factor analysis could be done well under these circumstances. The edge test was also run, 
and the outcomes were as follows. 

Table 2. Calculation of eigen 

Factor Eigenvalue 

1 
 

8.3363 
 

2 
 

0.5019 
 

3 
 

0.3377 
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4 
 

0.2495 
 

5 
 

0.2043 
 

6 
 

0.0829 
 

7 
 

0.0141 
 

8 
 

-0.0777 
 

9 
 

-0.0926 
 

10 
 

-0.1492 
 

From the table, it can be seen that there was 1 dominant factor. This result was also reinforced by the Scree 
Plot image as follows: 

 

Figure 1. Scree plot 

Figure 1 shows just one window, indicating that this instrument could only assess one skill—elementary 
school pupils' nationalistic insight.  

For data analysis, the Independent Sample T-Test technique was utilized with the help of the Jamovi 
statistical tool. This technique was selected to test for a significant difference between the mean scores of 
the two sample groups to determine the efficacy of the learning intervention given to the experimental 
group compared to the control group. 

Results and Discussion 

Result 

Researchers gave a nationalism insight test to each group to assess the impact of the respective learning 
treatments (the control group using a conventional way of learning, and the experimental group using a 
nationalist education learning approach based on Social and Emotional Learning). After that, the data were 
examined. The analysis's findings were shown in the following as a data tabulation: 

Table 3. Data tabulation of the control class and experimental class 

 Experimental Class Control Class 

N 100 100 
Missing 0 0 
Mean 91.9 64.3 
Median 93 63 
Mode 93.0 63,0 
Sum 12043 8422 
Standard Deviation 5.87 6.79 
Minimum 74 48 
Maximum 100 82 

Researchers performed homogeneity and normality tests on the acquired data before employing the 
Independent Sample T-test for hypothesis testing.  The purpose of this test was to ensure that the necessary 
statistical assumptions - such as normal data distribution and homogeneous variance between groups - were 
met so that the analysis results were reliable and valid. The following are the normality test results: 

Table 4. Results of the normality test 
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Normality Test (Kolmogorov-Smirnov) 

  W p 
Student Score 

 
0.989 

 
0.052 

 

Note. A low p-value suggests a violation of the assumption of normality 

From Table 4, it can be seen that the p-value <0.05 was obtained, indicating that the data was normally 
distributed. Furthermore, the homogeneity test was carried out with the following results: 

 

Table 5. Results of the homogeneity test 

Homogeneity of Variances Test (Levene's) 

  F df1 df2 p 
Student Score 

 
2.37 

 
1 

 
260 

 
0.125 

 

Table 5 shows that the P value was 0.125. It can be said that the variance between the groups was 
homogeneous because the p-value was greater than 0.05. As a result, the requirement for using the 
independent sample t-test was satisfied. Also, the statistical hypothesis was used when performing the 
independent sample t-test. 

 H0: there is no significant difference in nationalistic insight between students who follow conventional 
nationalistic education learning and students who follow differentiated nationalistic education learning 
based on Social and Emotional Learning in elementary schools. 

 Ha: there is a significant difference in nationalistic insight between students who follow conventional 
nationalistic education learning and students who follow differentiated nationalistic education learning 
based on Social and Emotional Learning in elementary schools 

The calculation results are as follows: 

Table 6. Independent Samples T-Test 

Independent Samples T-Test 

    Statistic df p 
Student Score 

 
Student's t 

 
35.3 

 
260 

 
<  .001 

 

Note. Hₐ  μ  1 ≠ μ  2 

Table 6 shows that the value of P < 0.001 was obtained. Because the p-value <0.05, Ho is rejected, so it 
can be concluded that there was a significant difference in nationalistic insight between students who 
participated in conventional nationalistic education learning and students who participated in differentiated 
nationalistic education learning based on Social and Emotional Learning in elementary schools. 

Discussion 

This study found that pupils who received differentiated nationalistic education based on social and 
emotional learning and those who received conventional nationalistic education differed significantly in 
their nationalistic insight. This research showed the benefits of a differentiated approach built on social and 
emotional learning integrated into the context of national education. On the other hand, additional research 
has looked more broadly at the effects of social and emotional learning initiatives. Students' socio-emotional 
abilities, attitudes, and behaviors were generally enhanced by social and emotional learning programs, 
according to a meta-analysis study by Durlak et al. Nonetheless, this study directly impacted nationalistic 
insight—a topic Durlak and associates did not specifically explore (Durlak et al., 2011). Studies conducted 
by Schonfeld et al. demonstrated that social and emotional leraning programs enhance kids' social and 
academic development. These results were not the same as those of our research, which focused on how 
social and emotional learning can enhance nationalistic insight .  

Schonert-Reichl et al. found that mindfulness-based social and emotional leraning programs enhanced 
individuals' well-being and cognitive control (Schonfeld et al., 2014). Despite these findings being 
significant, our research was the first to directly connect social and emotional learning with enhanced 
nationalistic understanding, pointing to a different application focus and outcomes (“Supplemental Material 
for Enhancing Cognitive and Social–Emotional Development Through a Simple-to-Administer 
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Mindfulness-Based School Program for Elementary School Children: A Randomized Controlled Trial,” 
2015). According to research by McCormick et al., the Social and Emotional Learning INSIGHTS program 
strengthened emotional support, increasing academic accomplishment. Our study differed from 
McCormick and colleagues' focus on academic benefits by examining and establishing a direct correlation 
between social and emotional learning and nationalistic understanding (McCormick et al., 2015). Yang et 
al.'s research, showed how the school environment influenced the association between social and emotional 
leraning and being bullied (Yang et al., 2020). Our research presented a new approach by demonstrating 
how social and emotional learning could bolster nationalistic insight—a topic Yang and colleagues did not 
examine. Therefore, even though several studies have emphasized the general advantages of social and 
emotional learning initiatives, our study focused on the beneficial effects on nationalistic understanding. 
This study addressed a gap in the existing literature and offered fresh insight into the use of social and 
emotional learning in nationality education. 

Because it used a holistic approach that addressed cognitive, social, and emotional aspects of nationality 
education, differentiated nationality education learning based on social and emotional learning effectively 
improved primary school students' nationality insights. Every student can access and comprehend the 
nationality materials in a way that best fits their needs, interests, and learning styles because of differentiated 
learning (Attard & Holmes, 2022; Gheyssens et al., 2022; Shareefa, 2021). As a result, this strategy made it 
possible for the three primary measures of nationalistic insight—sense of nationalism, understanding of 
nationalism, and spirit of nationalism—to improve significantly. Sense of nationalism reflected people's 
feelings and attachments to their country. Ineffective ways, social and emotional learning aided in the 
development of nationalism. Students gained empathy and an appreciation of diversity through social and 
emotional learning (Burgin et al., n.d.; Schiepe-Tiska et al., 2021; Williams & Jagers, 2022).. The foundation 
of a sense of nationhood, as this learning made clear, is comprehending and appreciating the thoughts, 
feelings, and perspectives of others. Students who expressed greater empathy were likelier to form strong 
emotional connections with their fellow citizens, strengthening their sense of belonging and patriotism. 

Furthermore, a crucial element of the social and emotional learning approach was the capacity to 
comprehend and regulate emotions (El Mallah, 2022; Rosanbalm, n.d.). Students were better equipped to 
handle social and emotional difficulties positively when they learned to identify and control their emotions. 
As a result, there was more excellent stability and support for the students, allowing them to grow more 
deeply patriotic. Students could absorb these ideas through exercises like group discussions and personal 
reflections on national experiences and concepts. Students may develop a deeper emotional bond with their 
national identity by exchanging stories and perspectives. 

Nationalism also encompasses students' awareness and comprehension of their country's values, history, 
and culture (Dinç, 2022; Hummelstedt et al., 2021; Opara et al., 2020). Through a diverse and integrated 
approach, differentiated learning based on social and emotional learning fostered the strengthening of 
nationalism. Integrated learning strategies encompassing many disciplines and real-life contexts are 
frequently employed in social and emotional learning  (Carpio de los Pinos et al., 2020; Ferreira et al., 2020). 
For instance, discussions of current social problems or community service projects could be combined with 
studying national history. This situation made it easier for students to understand how knowing one's 
nationality immediately relates to day-to-day living. Differentiated learning employs various teaching 
methods to support various learning styles (Lindner & Schwab, 2020; Magableh & Abdullah, 2020). For 
instance, maps and historical photos may be helpful to students who are more visually inclined, while group 
projects and practical exercises may increase the engagement of more kinesthetic students. This learning 
guaranteed that all students could comprehend and value the information about nationality by tailoring the 
teaching methods. Including contemporary media and technology in studying nationalities may enhance the 
subject's interest and accessibility. Students could investigate national history and culture more 
comprehensively and more captivatingly due to documentary videos, interactive simulations, and online 
resources.  

Students' enthusiasm and excitement to actively engage in the life of the nation was reflected in the national 
spirit (Sartono et al., 2021; Shulgin, 2021; Sukowati et al., 2021). Through active participation in community 
projects and the development of leadership abilities, social and emotional learning promoted the growth of 
a sense of national identity. Projects involving student participation in community activities were a common 
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feature of social and emotional learning programs (Graham et al., 2021; Hubley et al., 2020; Oberle et al., 
2016). Students who participated in these projects could understand the real impact of their actions and 
grow in their sense of duty as citizens—demonstrating that their contributions matter. This process 
enhanced their social skills and sparked a sense of patriotism. 

Furthermore, social and emotional learning promoted the growth of leadership abilities by allowing students 
to participate actively in their education and school-related activities. For instance, students could 
participate in working groups or school councils that focus on solving local issues. Students felt more a part 
of their community and were inspired to make constructive contributions due to these encounters 
(Camangian & Cariaga, 2022; Joksimović et al., 2022; Mahoney et al., 2021; Martinez-Yarza et al., 2023; 
Tuomi, 2022). Building national spirit required a welcoming and encouraging learning atmosphere. Students 
were inspired to engage deeper in school and community activities by the supportive and respected 
environment fostered by social and emotional learning. Students were more likely to form a strong sense 
of patriotism when they were made to feel respected and appreciated.  

Studies have demonstrated that social and emotional learning programs enhance pupils' academic 
performance by fostering nationalistic insight in addition to their emotional health. Academic achievement 
was generally higher for those more adept at controlling their emotions and interacting with others (Kim 
et al., 2021; Lashley & Halverson, 2020; Mihić et al., 2020). This procedure was necessary because they 
could work more effectively with their peers, seek assistance when necessary, and maintain their motivation 
to learn in the face of obstacles. These abilities were especially crucial in nationality education since they 
enabled students to collaborate to comprehend and resolve challenging problems about identity and 
nationality. Every student received support tailored to their needs according to a varied approach (Eddy et 
al., 2020; Ginja & Chen, 2020; Griful-Freixenet et al., 2020; Mills et al., 2014; Pozas et al., 2020; Rivas-
Drake et al., 2020; Smets & Struyven, 2020). Through the implementation of formative evaluation and 
ongoing review, educators could modify their lesson plans to guarantee that every student received the 
assistance required to achieve. This contributed to developing an active and adaptable learning environment 
where each student experienced support and value. 

These elements were combined to create differentiated national education focusing on social and emotional 
learning. This resulted in a rich and varied learning experience, forming students' social and emotional skills 
and general character and strengthening their nationalistic insights. Social and emotional learning was 
implemented to assist pupils in acquiring national values in a more comprehensive and lasting way and 
improve their ability to apply them in their daily lives. Through differentiated learning, every student 
receives the support that best meets their requirements, allowing them to develop to the fullest potential 
possible in their comprehension and appreciation of national values. 

Conclusion 

This research aims to develop and evaluate a differentiated nationalistic education learning model based on 
social and emotional learning to solve the low level of nationalistic insight shown by elementary school 
children. The study's findings support that the developed learning approach helps elementary school 
students gain a better nationalistic insight. According to the results of data analysis using an independent 
sample t-test, there was a significant difference in nationalistic insight between students who followed 
conventional learning and students who followed differentiated learning based on Social and Emotional 
Learning. The study found that integrating social and emotional learning into a differentiated learning 
approach helps children grasp nationality concepts and develop social and emotional skills, which are critical 
for creating a sense of community and national identity. This result is consistent with the introduction's 
goal: improve students' nationalistic insights using a more holistic learning method that prioritizes individual 
needs. 
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