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Abstract

This article explores the increasing attendance and impact of female principals, emphasizing the role in challenging stereotypes and
changing educational leadership. Women leaders use a collaborative and empathetic style, fostering an inclusive and supportive school
environment that enhances student engagement and academic performance. This study aims to assess the influence of women's leadership
philosgphy on students and exanine how gender dynamics and school cultnre are influenced by women's leadership. Addressing gender
stereotypes and inequalities in educational leadership is critical, as bighlighted by this study. Using a quantitative design, data was
collected from students and teachers through questionnaires to gain insights into the unigue strengths of female principals in shaping
educational environments. The study bighlights the positive impact of female principals on academic achievement and school culture in
high schools, attributing these results to their collaborative, empathetic, and student-centered leadership styles. The survey results revealed
that 85% of teachers and 78% of students felt supported and motivated by female principals, who also effectively managed conflicts and
created an inclusive environment. These findings underscore the importance of women's leadership in education to foster a positive school
atmosphere and improve academic performance.

Keywords: Stereotype Leadership, Women Leadership, Senior High School, Student Achievement, School Culture.

Introduction

There has long been a dearth of female leaders in a number of industries, including education (Alves, 2022).
Stereotypes that remain, particularly in high-stress settings like high schools, cast doubt on women's capacity
for effective leadership, which contributes to this underrepresentation (Silva et al., 2023). But there has been
a noticeable change in the last few years as more women are taking on leadership roles and dispelling these
antiquated ideas (Bano & Nadeem, 2023). In addition to shattering stereotypes, their success illustrates the
special abilities they offer (Surawicz, 2016). This article examines the ways in which female principals are
challenging preconceptions and transforming high school leadership.

The increase in female leadership roles in high schools is evidence of their tenacity and aptitude (Brion &
Ampah, 2021). Many women have shown themselves to be extraordinary leaders who create welcoming
and encouraging school environments in spite of the obstacles and prejudices they encounter (Clark &
Kroska, 2024). Their methodology frequently prioritizes teamwork, compassion, and a strong dedication
to the well-being of students (Garrett, 2023). This is in contrast to the conventional, more autocratic
leadership style that is frequently connected to men in positions of authority (Olarongbe et al., 2023).
Female principals are demonstrating that there are several ways to be an effective leader by advocating for
a firm but loving approach (Palupi et al., 2019) .

However, impacting student achievement positively is one of the main advantages of having women in
leadership roles in high schools (Shen et al., 2021). Research indicates that educational institutions headed
by female principals frequently witness enhancements in student interaction and performance (Agustina et
al., 2020). Their focus on developing a welcoming and equal learning environment is what has allowed them
to be successful (Nguyen et al., 2024). Prioritizing open communication, student-centered practices, and
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professional development for teachers are common among female leaders (Bortes & Giota, 2024). Students
who feel appreciated and inspired to excel in school are a result of these factors (Garrett, 2023).

Furthermore, the gender dynamics in the education sector are being challenged and changed in large part
by female principals (Massout et al., 2024). They set an example for staff and students by holding leadership
roles and showing that gender shouldn't be a hindrance to accomplishing one's objectives (Offiah &
Gabhann, 2024). Their presence inspires young gitls to aspire to similar professions and helps to legitimize
female leadership (Belasen et al., 2021). It also encourages schools to become more inclusive and varied
places of learning where all students can see themselves represented in leadership roles (Olsen & LaGree,
2023).

On the other hand, growing proportion of female high school principals is a potent force in dispelling
myths and changing attitudes toward leadership (Hammad et al., 2024). Their distinct style of school
leadership has shown to be very successful, helping children as well as the larger school community (Alam,
2022). It is crucial to keep encouraging and appreciating the contributions made by women as more of
them assume these positions (Cook et al., 2023). By doing this, we can take a step toward a more diverse
and egalitarian educational system in which aptitude and vision, rather than gender, determine leadership
(Balasi et al., 2023). The accomplishments of female principals demonstrate the possibilities of inclusive
leadership and push each of us to reconsider our preconceptions and adopt a more expansive definition of
what it means to be an effective leader (Antinluoma et al., 2021).

Research Question

By understanding the explanation above the writer concludes the research question as follows:

e What effects do female administrators' leadership philosophies have on high school students'
academic performance and engagement?

e How do gender dynamics and school culture affect the educational environment when there are
female principals?

Research Objective

The writer optimizes the objective of the research based on the problems as follows:

e To assess the effects of female administrators' leadership philosophies on high school students'
academic performance and engagement.

e To evaluate the impact of gender dynamics and school culture on the educational environment in
high schools led by female principals.

Research Urgency

The urgency of researching the impact of female principals in high schools is underscored by the need to
address persistent gender stereotypes and inequalities in educational leadership. Despite progress in gender
equality, women remain underrepresented in principal roles, and their contributions are often undervalued.
Understanding how female principals influence student achievement, engagement, and school culture is
crucial for promoting more inclusive and effective leadership models. This research can provide valuable
insights into the unique strengths and approaches that women bring to educational leadership, helping to
inform policies and practices that support diverse leadership. Moreover, it can inspire future generations of
female leaders by demonstrating the positive impact and importance of their roles in shaping the
educational landscape.

1104


https://ecohumanism.co.uk/joe/ecohumanism
https://doi.org/10.62754/joe.v3i5.3958

Journal of Ecohumanism

2024

Volume: 3, No: 5, pp. 1103 — 1120

ISSN: 2752-6798 (Print) | ISSN 2752-6801 (Online)
https://ecohumanism.co.uk/joe/ecohumanism
DOT: https://doi.org/10.62754/joe.v3i5.3958

Literarure Review
Impact of Female Leadership on Student Achievement and Engagement

Studies on the benefits of female leadership in high schools show that there are notable gains in student
performance (Chyu et al., 2021). When compared to schools run by their male counterparts, schools led by
female principals frequently exhibit higher academic achievement (Teferi & Debelo, 2024). This
improvement can be partially attributable to women's generally collaborative and empathic leadership
approaches (KimKim et al., 2023). Building a welcoming and inclusive learning environment is a top priority
for female principals, because it has a direct impact on students' motivation and engagement (Almansour
et al., 2024). Better academic results are a result of their leadership style, which cultivates a sense of
community and belonging among students (Massouti et al., 2024).

Additional evidence bolstering these conclusions emphasizes how female principals might improve student
involvement (Shen et al., 2021). Policies that are focused on the needs of students and cater to their diversity
are more likely to be implemented by female leaders (Zhang & Basha, 2023). This entails encouraging
extracurricular activities, providing mental health care, and creating individualized lesson plans
(MarequeMareque et al., 2022). Female principals contribute to the formation of a more stimulating and
inspiring learning environment in schools by emphasizing the whole student (Cankaya & Serin, 2020). As a
result, dropout and absenteeism rates go down and student participation rises (Page et al., 2023).

The focus placed by female leaders on open communication and teacher development is another important
component (Akgdz et al., 2023). Female principals frequently encourage teachers to collaborate and pursue
professional development in order to create a culture of continual improvement (Shah, 2023). This method
improves student learning while also improving teacher performance (Liswati et al., 2023). Increased
motivation and support for teachers results in better teaching techniques (Jeppesen et al., 2024). Students
get from a better education as a result, and they have a better chance of succeeding academically (Gallagher
& Morison, 2019).

The emotional and social well-being of students is also impacted by female leadership on student
participation (Vo et al., 2023). In addition to being more proactive in addressing issues like bullying and
mental health, female principals are more sensitive to the emotional needs of their kids (Hassan & Wright,
2023). They frequently carry out projects and programs that support mental stability and a supportive
school environment (Anand, 2021). Female principals assist pupils in feeling more secure and focused on
their studies by fosteting a caring and safe environment (Stavrou & Kafa, 2023). Students' intellectual and
personal development are supported by this all-encompassing approach to education (Jeong et al., 2024).

In conclusion, research continually demonstrates that student engagement and achievement are significantly
impacted by female leadership in high schools (Suartama et al., 2024). An inclusive and encouraging learning
atmosphere is facilitated by the cooperative and compassionate leadership exhibited by female principals
(Oxley, 2018). A culture of continual improvement and comprehensive student development is fostered by
their emphasis on teacher development, open communication, and student-centered policies (Conway &
Andrews, 2022). When taken as a whole, these factors result in improved academic achievement, greater
student involvement, and a supportive school environment (Mortison, 2018). The increasing amount of
data highlights how crucial it is to support female leadership in education in order to improve student
results and establish more equal learning environments (Weiss et al., 2023).

Influence of Female Principals on School Culture and Gender Dynamics

The ethos of schools is greatly influenced by female principals, who frequently create more welcoming and
equal workplaces (Fernandes et al., 2023). Their leadership philosophies generally place a strong emphasis
on empathy, open communication, and teamwork, all of which contribute to a welcoming environment
(Olsen & LaGree, 2023). It is well known that female principals aggressively combat prejudice and bullying
by enacting laws that support gender equality (Yasuda, 2023). All students benefit from a safer and friendlier
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learning environment as a result of these initiatives (Pedro et al., 2021). As a result, learning and personal
development are more supported by the general school culture (van den Eertwegh & Stalmeijer, 2023).

The inclusion of female principals is also essential in changing the way that gender roles are interpreted in
educational settings (Sheerin & Garavan, 2022). They defy gender norms and act as role models for both
staff and students by assuming leadership responsibilities (Yoong, 2022). This prominence helps dispel
misconceptions about women's talents and inspites young gitls to aim for leadership positions (Beaupre,
2022). Furthermore, gender-sensitive practices and curriculum that advance gender equality are frequently
promoted by female principals (Bennett et al., 2024). These programs foster interactions between kids of
different genders that are more courteous and balanced (Chatman et al., 2022).

The teaching staff's morale and professional growth are impacted by female principals (Nolan, 2022). They
are more likely to make investments in programs that support teacher development, which promotes a
collaborative and ongoing improvement culture (Schmitz et al., 2023). Female principals improve teacher
satisfaction and performance by fostering teamwork and offering opportunity for professional growth
(Sothinathan et al., 2024). The learning results for students eventually gain from teachers being able to
perform their jobs more effectively in this supporting setting (Cunningham et al., 2022). A more inventive
and dynamic educational culture is also influenced by the emphasis placed on professional development
(Notdin & Comeau, 2003).

The emphasis on social and emotional well-being is one way that female leadership has aftfected school
culture (Fehérvari, 2023). Implementing initiatives that promote resilience and mental health, female
principals are frequently more sensitive to the emotional needs of their staff members and kids
(BachnikBachnik et al., 2023). These programs foster a supportive and nurturing environment where
children feel cared for, which improves their social and academic performance (Ismail et al., 2023). A more
comprehensive approach to student development is facilitated by female principals' attention to the
emotional components of education (Asmamaw & Semela, 2023). This emphasis on wellbeing contributes
to the development of a happier and more cohesive school community (Khaqan & Redondo-Sama, 2024).

To sum up, female principals have a big impact on gender dynamics and school culture because they
advocate equality, inclusivity, and support (Schmidt et al., 2023). Both students and staff benefit from the
collaborative and sympathetic environment that their leadership styles produce (Hui & Singh, 2020). They
help create an educational atmosphere that is more equal by questioning conventional gender roles and
putting gender-sensitive strategies into practice (Lati et al., 2022). Better academic and social outcomes
result from their emphasis on professional development and emotional well-being, which further improves
the school culture (Olive et al., 2020). The increasing number of female principals highlights the value of
diversified leadership in developing successful learning environments (Mousa et al., 2022).

Method

The author intends to elaborate on the design of this study using quantitative design. Furthermore, the data
obtained will be explained by descriptive analysis of the distribution of questionnaires. Meanwhile, the data
collection instrument uses a Likert scale with the following choices: strongly disagree is given a score of 1;
disagree is given a grade of 2; neutral is rated 3; agreed was given a score of 4; and strongly agreed to be
given a score of 5.

FParticipants

Of the total 315 respondents, as many as 139 of them were teachers and students who provided
information related to the leadership of female school principals. This data provides a comprehensive
picture of their perceptions and expetiences of leadership effectiveness in schools. The results of this
questionnaire are expected to provide useful insights to improve school leadership practices and support
the achievement of student learning outcomes.
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Figure 1. Show The Gender Distribution of Students Who Responded.

In light of Figure 1, the gender data shows a significant majority of student responders were female at
77.5%, compared to 22.2% male respondents. This distribution indicates that the experiences and
perceptions represented in the study are predominantly those of female students, which may influence the
overall findings regarding the impact of female principals.

41.6%

Figure 2. Illustrating A Class of Student Respondents

In light of Figure 2, the distribution of student responses across classes shows that 21.9% are from Class
X, 41.6% from Class XI, and 36.5% from Class XII. This varied representation across different grade levels
provides a comprehensive view of students' experiences and perceptions, allowing for a more nuanced
analysis of the impact of female principals on academic and school outcomes.

Figure 3. Illustrating The Gender of The Teacher Respondent

In light of Figure 3, the data reveals that 36% of the instructor responders were men, while a substantial
94% were women. This gender imbalance among the respondents highlights the dominance of female
teachers in the study, which could influence the overall perspectives on the impact of female principals in
the educational setting,
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Figure 4. Illustrate The Education Level of Teacher Respondents

In light of Figure 4, the data shows that 90.6% of teacher respondents hold a bachelot's degree, while 9.4%
have a mastet's degree. This distribution indicates that the majotity of teachers have foundational
educational qualifications, which may influence their perspectives on leadership and its impact on academic
performance and school culture.

Results And Discussion

The prominence of female principals in high schools has grown due to their distinct leadership philosophies
and the favorable results they provide. This research aims to investigate the specific impacts of female
leadership on academic performance, student involvement, and school climate by examining quantitative
data on academic performance and teacher feedback. The study's conclusions will contribute to the
understanding of gender dynamics in educational leadership and provide guidance on creating welcoming
and encouraging school environments. Previous studies have highlighted the unique qualities of female
leadership, such as empathy, teamwork, and open communication, which are linked to successful
educational outcomes. However, there is still a lack of scientific data on the direct effects of female
principals on high school students and faculty.

This study addresses this gap by using quantitative methods to systematically analyze the performance of
schools led by female administrators, aiming to validate the theoretical benefits of female leadership and
offer practical suggestions to school administrators. In addition to evaluating direct results, the research
investigates the underlying processes that contribute to a positive and productive school environment. By
integrating quantitative data, the study provides a nuanced perspective on the multifaceted impact of female
principals in high schools. It also explores the broader implications of female leadership on school culture
and teacher development, examining the holistic approach adopted by many female principals in detail.

Impact of Female Principals on Academics
Student Perspective

315 responses

150
140 (44.4%)
126 (40%)
100
50
45 (14.3%)
1(0.3%) 3 (1|%)
0 \
1 2 3 4 5
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Figure 5. Illustrate Principal Support for Academic Achievement

In light of Figure 5, 40% of respondents strongly agreed and 44.4% agreed that they felt supported by
female school principals to achieve good academic performance, indicating a significant positive impact of
female leadership on student motivation and achievement. The responses, with 14.3% neutral, 1%
disagreeing, and 0.3% strongly disagreeing, suggest that the majority of students benefit from the
supportive environment fostered by female principals, enhancing their academic success.

315 responses

150
149 (47.3%)
118 (37.5%)
100
50
46 (14.6%)
0 (0%) 2(0.6%)
0 | |
1 2 3 4 5

Figure 6. Illustrate Female Principals Appreciate Academic Achievement

In light of Figure 6, 37.5% of respondents strongly agreed and 47.3% agreed that female principals always
appreciate students' academic achievements, indicating their commitment to recognizing and encouraging
academic excellence. The responses, with 14.6% neutral, 0.6% disagreeing, and 0% strongly disagreeing,
suggest that this appreciation from female principals positively impacts student motivation and reinforces
a culture of academic success.

315 responses
200

150 167 (53%)

0y
100 118 (37.5%)

50

1(0.3%) 1(0.3%) 28 (8.9%)
0 | |
1 2 3 4 5

Figure 7. Illustrate Female Principals Appreciate Non-Academic Achievement.

In light of Figure 7, 37.5% of respondents strongly agreed and 53% agreed that the female principal values
students' non-academic achievements and awards them appropriately, highlighting her commitment to
recognizing achievements beyond academics. The responses, with 8.9% neutral and only 0.3% disagreeing,
suggest that this recognition fosters a supportive and motivating environment, encouraging students to
excel in various aspects of their development.
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Teacher's Perspective

139 responses

100
75 81 (58.3%)
50 57 (41%)
25
0(0%) 0(0%) 1(0.7%)
0 I | |
1 2 3

Figure 8. Illustrate Female Principals' Leadership Style Contributes.

In light of Figure 8, 58.3% of teachers strongly agreed and 41% agreed that the leadership style of female
principals positively contributes to student learning outcomes, highlighting their effectiveness in fostering
a supportive and productive educational environment. The overwhelmingly positive responses, with 0.7%
neutral and 0% disagreeing or strongly disagreeing, indicate that female principals' leadership styles are
highly valued and significantly impact improving student academic performance.

139 responses

100
90 (64.7%)
75
50
49 (35.3%)
25
0 (0%) 0(0%) 0(0%)
0 | | |
1 2 3

Figure 9. Illustrate Female Principals Rewarding Achievement

In light of Figure 9, 64.7% of teachers strongly agreed and 36.3% agreed that female principals value
students' academic achievements and award them appropriately. The absence of neutral, disagreeing, or
strongly disagreeing responses underscores the strong consensus among teachers on the positive impact of
female principals' recognition, which likely enhances student motivation and reinforces academic excellence.
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139 responses

100
88 (63.3%)
75
50
50 (36%)
25
0(0%) 1(0.7%) 0(0%)
0 ‘ | I
1 2 3 4 5

Figure 10. Illustrating Female Principals Motivating Students

In light of Figure 10, 63.3% of teachers strongly agreed and 36% agreed that female principals consistently
motivate students to study hard and diligently. The lack of neutral, disagreeing, or strongly disagreeing
responses indicates a strong consensus on the effectiveness of female principals' motivational strategies,
which likely contributes to increased student effort and improved academic performance.

139 responses

100

88 (63.3%)

75

50
49 (35.3%)

25

0 (0%) 1 (0I7'=/o) 1(0.7%)

Figure 11. Illustrate The Support and Assistance of Female Principals

In light of Figure 11, 63.3% of teachers strongly agreed and 36.3% agreed that the female principal at their
school consistently provides the support and assistance needed by students to achieve good learning
outcomes. The minimal neutral and disagreeing responses, with no strong disagreements, highlight the

positive impact of the principal's support, which likely contributes to enhanced student performance and
achievement.

Effect Of Female Principals on Environment

Student Perspective
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315 responses

200
171 (54.3%)
150
121 (38.4%)
100
50
2(0.6%) 2(0.6%)
0 \ \ 19 (6%)
1 2 3 4 5

Figure 12. Female Principals Motivate Students

In light of Figure 12, 54.3% of students strongly agreed and 38.4% agreed that female school principals
often motivate them to study harder, with 6% neutral and only 0.6% each disagreeing and strongly
disagreeing, This significant majority indicates that the motivational efforts of female principals are widely
recognized and appreciated, likely leading to increased student effort and better academic performance.

315 responses

150
143 (45.4%)
100
87 (27.6%
(27.6%) 80 (25.4%)
50
1(0.3%) 4 (1-|3%)
D ‘
1 2 3 4 5

Figure 13. The Convenience of Students Expressing Their Opinions

In light of Figure 13, 25.4% of students strongly agreed, 45.4% agreed, 27.6% were neutral, 1.3% disagreed,
and 0.3% strongly disagreed that they feel comfortable expressing opinions and input to female principals.
This majority indicates that a significant portion of students feel confident in sharing their thoughts with

female principals, fostering an open and communicative school environment, which can enhance student
satisfaction and school climate.
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315 responses

200
150 163 (51.7%)
100
94 (29.8%)
50 55 (17.5%)
0 (0%) 3 (1‘%)
0 |
1 2 3 4 5

Figure 14. Illustrate Conflict Management Skills

In light of Figure 14, 29.8% of students strongly agreed, 51.7% agreed, 17.5% were neutral, 1% disagreed,
and 0% strongly disagreed that female principals manage conflicts well, allowing them to study with peace
of mind. This majority indicates that effective conflict management by female principals contributes to a

calm and focused learning environment, which is likely to enhance student concentration and academic
performance.

315 responses

200
173 (54.9%)
150
126 (40%)
100
50
1(0.3%) 1(0.3%)
. | |
1 2 3 4 5

Figure 15. Illustrating A Friendly and Responsive Female Principal

In light of Figure 15, 54.5% of teachers strongly agreed, 40% agreed, 4.4% were neutral, and 0.3% ecach
disagreed and strongly disagreed that the female principal at their school is very friendly and responsive.
This overwhelming majority suggests that the principal's approachable and attentive demeanor positively
impacts teacher morale and collaboration, creating a more supportive and productive school environment.
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Teacher's Perspective

139 responses

100

75
50 54 (38.8%)
25
0 (0%) 0 (0%) 1(0.7%)
0 | | |
1 2 3 4 5

Figure 16. Illustrate The Ability to Create a Fun Environment

In light of figure 16, the female principal at my school is able to create a conducive and fun learning
environment. A total of 60.4% of teachers stated that they strongly agreed, 38.8% agreed, 0.7% were
neutral, while disagreed and strongly disagreed with 0% each. This data shows that female principals
were able to create a conducive and enjoyable learning environment. This shows that the majority of
teachers feel that the learning environment created by female principals helps increase students'
motivation and comfort, so that it can have a positive impact on their learning outcomes.

139 responses

100

88 (63.3%)
75

50

49 (35.3%)

25

0(0%) 1 (0\7%) 1(0.7%)

Figure 17. Illustrate The Ability to Provide Support and Assistance

In light of figure 17, As many as 63.3% of teachers strongly agree and 35.3% agree that female principals
always provide the support and assistance that students need to achieve good learning outcomes. Only 0.7%
were neutral and 0.7% disagreed, while none strongly disagreed. This shows that the majority of teachers
feel that female principals play a significant role in supporting students' academic achievement through the
support and assistance provided. This consistent support can improve student motivation and their overall
learning outcomes.
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Figure 18. Illuminating The Ability to Be a Role Model

In light of figure 18, As many as 62.6% of teachers strongly agree and 36.7% agree that female principals
in their schools can be role models for teachers, students, and all school residents. Only 0.7% were neutral
and no one disagreed or strongly disagreed. This shows that the majority of teachers see female school
principals as figures who can be used as role models. As a result, the role models provided by female
principals can inspire the entire school community to work better and create a positive learning
environment.

According to the study, the majority of respondent teachers are women, with a response rate of 94%,
compared to only 36% for men. This shows the dominance of women in teaching professions in
participating schools. Additionally, only 9.4% of teacher respondents had basic knowledge, while 90.6%
had mastery knowledge. This indicates that the majority of teachers are adequately qualified to teach at
their schools. Based on the data, 58.3% of teachers believe that female school principals positively impact
student learning outcomes, while 41% are uncertain.

The influence of female school principals on students' academic achievement is very positive. About
40% of respondents strongly agreed they felt pressured by female principals to achieve good academic
performance, while 44.4% agreed similarly. Only 1% were unsatisfied, and 0.3% were very unsatisfied,
indicating most teachers are negatively impacted by students' poor performance. The study shows that
77.5% of participants are women and 22.2% are men, suggesting most students in the research are
women. Student grade distribution is 21.9% from grade X, 41.6% from grade XI, and 36.5% from grade
XI1I, providing comprehensive demographic information for the research.

In summary, this study indicates that the leadership of female school administrators has a positive and
significant impact on academic achievement and school culture. Women's leadership provides strong
support for teachers to achieve their academic goals, which improves student learning outcomes. This
highlights the importance of women's leadership in creating a positive and productive school
environment. The study also examines processes indicating the influence of employee empowerment
on a productive school environment. By integrating quantitative data, this study offers a comprehensive
perspective on the multifaceted impact of female school principals, showing their focus on both
academics and school culture, as well as teacher development.

The data collection instrument in this study uses a Likert scale with the following options: very non-
settling (1), non-settling (2), neutral (3), settling (4), and very settling (5). Approximately 315
respondents, including 139 teachers and students, addressed this question. The Likert scale allows
researchers to adjust the response threshold to various statements related to the female school
principal's leadership style and its impact on student learning outcomes. The gender distribution among
participants indicates that the majority are women (77.5%) and men (22.2%). This distribution is
important to consider in the analysis as it can affect students' perceptions and experiences with female
school principal leadership. Additionally, the students' grade distribution varies, with 21.9% from grade
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X, 41.6% from grade XI, and 36.5% from grade XII, offering a comprehensive explanation of student
perceptions across different class levels.

The study found no respondents were dissatisfied or very dissatisfied with the female principal's positive
contribution to students' learning outcomes. This indicates that teacher effectiveness in the classroom
is highly valued and effective in raising student learning outcomes. The academic achievement of
students under female principals is positive, with the majority of respondents feeling supported to
achieve good academic performance. In summary, this study highlights the importance of employee
empowerment in creating a positive and productive school environment. Women's leadership provides
strong support for teachers to achieve their academic goals and improves student learning outcomes,
making a significant contribution to understanding the impact of leadership on school life and
academics.

Conclucion

Based on the results and discussion above, the author concludes that increasing attendance and impact of
female principals in secondary schools, as well as their role in challenging stereotypes and changing
educational leadership. Female principals often adopt collaborative, empathetic, and student-centered
approaches, which positively affect student engagement and academic performance. Research shows that
female-led schools tend to create more inclusive and supportive environments, which in turn improves
student learning outcomes. The survey results indicate that the head of a female-only school is under
pressure to meet both academic and extracurricular requirements. Most of the teachers expressed concern
about this and stated that the school's principal should give cateful consideration to vatious aspects of the
students' growth. This means that the school's focus should not only be on academic petformance but also
on the development of the students' extracurricular interests and skills.

In addition, the leadership style applied by female principals is considered to contribute positively to student
learning outcomes, with 58.3% of teachers agreeing that this leadership style supports effective learning,
This shows that the leadership approach applied by female principals has the ability to create a conducive
learning environment and support students' academic achievement. Female principals are also considered
good motivators for students. They provide the necessary support to achieve high learning outcomes, and
many teachers express strong agreement with this. Students benefit from various forms of this support,
including academic guidance and emotional support.

From the perspective of students, female principals ate also consideted capable of motivating them and
making them feel comfortable expressing their opinions. Students recognise the conflict management skills
of female principals and their friendly and responsive nature. This shows that female principals are able to
create a safe and supportive environment for students to thrive. Teachers also agree that female principals
create a conducive learning environment and provide essential support. Many stated that female school
principals acted as role models, showing that they not only lead with words but also with actions. This is
important in building a positive and supportive school culture.

Overall, the data shows that female principals have a significant positive impact on the academic and social
environment in schools. They not only play a role in improving student learning outcomes but also in
creating an inclusive and supportive environment. This demonstrates the importance of diversity in
educational leadership and the need for more research to understand the impact of women's leadership on
school culture and gender dynamics. This article emphasizes the need for further research on the effects of
women's leadership on school culture and gender dynamics, with the aim of promoting more diverse and
equitable educational leadership. As such, itis hoped that more women will be encouraged to take leadership
roles in education, which will ultimately benefit the entire school community.
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